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UOCUKEHTS  SECTIOlf 


FOREWORD 


IT  IS  not  enough  to  know  about  government  and  one's  responsibility  with  reference  to 
government.  These  are  important  but  not  the  most  vital  factors  in  assuring  desirable 
civic  action.  In  its  finality,  the  civic  conduct  of  the  individual  is  determined  by  his 
civic  attitudes. 

The  social  studies  program  for  the  first  six  grades  seeks  to  lay  the  foundations  for  desir- 
able civic  conduct;  to  give  the  knowledge  and  develop  the  ideals  upon  which  good  citizenship 
is  built.  Courses  of  study  for  the  two  additional  grades  of  the  elementary  school,  where  the 
8-4  plan  is  in  operation,  parallel  the  work  for  these  grades  as  outlined  for  the  junior  high 
school. 


The  following  is  a  synopsis  of  the  content  for  each  of 
the  eight  grades: 

GRADE  ONE — Enlargement  of  the  pupils  sense  of  time, 
events,  place,  distance  and  the  meaning  of  truth.  Growth 
of  the  beginnings  of  the  ideals  and  habits  essential  to 
family  and  school  cooperation. 

GRADE  TWO — Simple  facts  that  are  significant  in  the 
history  and  civic  life  of  the  community.  Relationship  of 
other  nations  to  the  history  of  the  community.  Agencies 
that  protect  and  defend  community  beauty,  safety,  health, 
and  the  rights  of  individuals  and  groups. 

GRADE  THREE — Primitive  man  including  the  Indian  as 
a  type;  pastoral  people.  Episodes,  developments,  places 
and  personages  in  ancient  civilization.  To  develop  an  ap- 
preciation of  our  great  indebtedness  to  these  people;  to 
develop  a  conception  of  the  advance  of  civilization;  to 
sow  the  seeds  of  interest  in  history  and  literature;  to  give 
practice  in  desirable  social  and  civic  habits. 

GRADE  FOUR — Episodes,  developments,  places  and 
personages  to  the  time  of  the  discovery  of  America;  how 
these  events  and  developments  affected  our  own  times;  im- 
portant episodes  leading  to  the  discovery  of  America;  ex- 
periences in  the  operation  of  the  school  as  a  civic  unit  as 
expressed  in  class  organization. 


GRADE  FIVE — Episodes,  developments,  places  and  per- 
sonages in  the  history  of  the  New  World  to  1789  with 
emphasis  on  Pennsylvania.  Continuance  of  effort  to 
build  a  foundation  for  the  realization  of  the  duties  of 
American  citizenship;  emphasis  upon  conservation  of 
natural  beauties  and  resources. 

GRADE  SIX — Episodes,  developments,  places  and  per- 
sonages in  the  history  of  the  New  World  from  1789  to 
present  time  with  emphasis  upon  Pennsylvania.  Signifi- 
cant changes  in  the  life  of  the  New  World;  appreciation 
of  the  virtues  and  viewpoints  of  other  nations;  a  begin- 
ning of  an  appreciation  of  the  importance  of  the  Constitu- 
tion and  what  it  means  in  connection  with  our  national 
life;  problems  of  law  enforcements;  need  for  an  intelligent 
ballot;  fundamentals  in  the  history  and  operation  of  public 
education  in  the  State. 

GRADE  SEVEN— Backgrounds  of  American  life:  This 
course  gives  the  first  systematic  presentation  of  World 
History  and  through  current  applications  serves  to  inter- 
pret the  past  in  terms  of  present  day  life.  Through  cur- 
rent applications,  a  basis  is  provided  for  civic  education. 

GRADE  EIGHT— History  of  the  United  States:  The 
purpose  of  this  course  is  to  show  the  development  of  the 
United  States  through  large  social  movements,  giving 
particular  stress  to  the  part  played  by  Pennsylvania. 
Throughout,  emphasis  is  placed  on  a  program  of  construc- 
tive citizenship. 


This  course  of  study  is  part  of  a  general  program  of  curriculum  revision  organized  under 
the  direction  of  William  H.  Bristow,  Deputy  Superintendent,  Department  of  Public  In- 
struction. The  material  was  prepared  by  the  following  committee  with  the  advice  and  co- 
operation of  the  social  studies  committee  for  tlic  junior  high  school:  William  H.  Bristow, 
Deputy  Superintendent,  Department  of  Public  Instruction,  Harrisburg;  Victoria  Lyles, 
Director  of  Elementary  Education,  York;  Nannie  L.  Mitcheltree,  Principal,  Lawrence- 
Mahoning  Schools,  New  Castle;  Helen  Purcell,  Director  of  Kindergarten  and  Elementary 
Education,  Department  of  Public  Instruction,  Harrisburg;  Anne  U.  Wert,  Supervisor, 
Elementary  Education,  Harrisburg. 

Final  preparation  and  editing  of  this  bulletin  was  done  by  Helen  Purcell,  Director  of 
Elementary  and  Kindergarten  Education,  and  D.  M.  Cresswell,  Department  Editor. 

In  its  present  form  this  course  of  study  is  tentative.  The  suggestions  of  teachers,  prin- 
cipals and  others  will  be  welcome  so  that  subsequent  revisions  may  be  improved. 

Lester  Kelly  Ade 

Superintendent  of  Public  Instruction 

May  15,  1932 

Reprint  August  15,  1936 


Suggestions  For  Teaching  The 
SOCIAL  STUDIES  IN  THE  ELEMENTARY  SCHOOL 


Definition  of  Social  Studies. — Economy  of  time  and 
effort  in  the  learning  process  implies  that  points  of 
unification  and  correlation  are  organized  and  that  eacli 
such  point  adds  measure  and  vitality  to  the  others. 
An  analysis  of  the  fundamentals  of  history  and  civics 
indicates  closely  correlated  origins  and  functions.  Botli 
deal  vi'ith  man's  adjustments  to  the  world  in  which  he 
lives;  with  his  temporal  and  spiritual  advances  and  re- 
gressions ;  with  his  efforts  to  organize  his  life  as  it 
touches  other  individuals,  groups,  communities,  states, 
and  nations.  In  the  courses  of  study  that  follow,  there- 
fore, these  two  subjects  have  been  organized  as  a  unit 
under  the  name  of  social  studies. 

Special  Contributions. — The  school  is  truly  success- 
ful only  to  the  degree  in  which  it  contributes  to  desirable 
conduct.  Every  subject  of  study  possesses  potentialities 
for  the  development  of  this  aim.  Each  subject  of  study, 
however,  contains  within  itself  certain  possibilities  that 
are  not  present  to  the  same  degree  in  the  others.  The 
social  studies  are  particularly  rich  in  the  opportunities 
that  they  offer  for  the  acquirement  of  the  knowledge 
and  the  growth  of  the  ideals  and  habits  that  are  essen- 
tial to  successful  citizenship.  The  potentialities  of  the 
social  studies  in  common  with  the  potentialities  of  other 
subjects  of  study,  however,  have  value  only  as  they  are 
developed.  This  implies  emphasis  upon  significant  related 
centers  for  tliinking  and  practice  in  the  acts  that  con- 
tribute to  successful  moral  and  civic  conduct. 

Analysis  of  Contemporary  Social  Problems. — Blind 
groping  is  just  as  fatal  in  teaching  as  in  other  fields. 
A  first  step  in  an  adequate  program  for  our  schools  in 
the  social  studies  must  be  an  analysis  of  the  problems 


tliat  face  the  nation  today.  In  such  an  analysis  there  will 
naturally  be  considerable  differences  in  opinion  as  to  the 
problems  involved.  Certain  problems,  however,  are  so 
evident  that  knowledge  of  their  existence  is  universal. 
The  homicide  ratio  in  tlie  United  States  is  the  highest 
among  comparable  nations ;  the  percentage  of  criminals 
wlio  are  apprehended  and  convicted  is  appallingly  low; 
failure  to  enforce  the  laws  we  make  is  a  general  and 
long  standing  situation.  So,  too,  science  has  eliminated 
distance  and  made  us  an  integral  part  of  the  world  from 
which  we  once  felt  far  removed.  A  successful  social 
studies  program  for  our  schools  must  be  built  upon  these 
and  other  problems  of  today's  life. 

The  Teacher  as  the  Controlling  Factor. — It  is  evi- 
dent that  many  of  the  problems  that  we  face  today 
cannot  be  followed  to  a  logical  conclusion  in  the  first 
six  grades ;  that  problems  for  any  grade  must  be  limited 
to  the  abilities  of  the  children  to  understand  them  and 
make  them  a  part  of  their  experiences.  In  its  finality, 
the  activities  and  outcomes  in  the  social  studies  are  what 
the  teacher  makes  them.  They  are  an  expression  of  her 
knowledge  of  the  material  that  she  is  attempting  to 
teach;  of  the  soundness  of  her  judg-ment;  of  her  respect 
for  mastery  of  fundamentals ;  of  her  ability  to  organize 
the  activities  of  the  classroom  in  tenns  of  actual  life 
situations.  This  implies  a  teacher  guidance  that  is  su- 
preme in  which  courses  of  study  and  suggestions  for 
procedure  are  helps  rather  than  directions  to  be  followed. 

The  courses  of  study  that  follow  were  organized  h\ 
this  spirit.  They  arc  intended  as  patterns  only  of  what 
may  be  done.  The  final  form  that  any  suit  of  work  takes 
is  in  the  hands  of  the  teacher.  Hers  is  the  responsibility 
and  the  glory. 
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GRADE  FIVE 


General  Objectives: 

1.  To  make  a  part  of  the  general  knowledge  of  the  child,  vital  episodes  and  personages 
in  the  history  of  the  New  World  from  the  discovery  of  America  to  1789. 

2.  To  help  the  child  to  apply  the  lessons  o  1  this  period  to  present  day  life. 

3.  To  continue  the  building  of  the  foundations  for  a  realization  of  the  duties  of  Ameri- 
can citizenship. 


UNIT  ONE 
Period  of  Discovery  ond  Exploration 

I.  Spet'ilic  Objectives: 

1.  To  .show  how  the  European  nations  vied  'ivith 
each  other  in  their  attempts  to  gain  land  in  the 
New  VVorJd. 

2.  To  develop  an  appreciation  of  the  dift'iculties 
of  getting  from  one  place  to  another  in  those  early 
days. 

3.  To  compare  the  difliculties  of  the  modes  of 
travel  in  the  early  clays  with  the  ease  of  travel 
today. 


II.  Content: 

A.  The  race  to  control  the  Neiv  World  following 
its  discovery  by  Columbus. 

1.  Spain  in  the  race  to  control  the  New  World. 

a,  Claims  of  Spain  because  of  the  discovery 
of  Columbus, 

b  Americus  Vespucius — naming  of  the  New 
World. 

c.  Balboa,  the  discovery  of  the  Pacific 
Ocean. 

d.  Cortez,  the  conquest  of  Mexico, 

(1)  The  Aztecs  and  Montezuma, 

(2)  Cortez  conquers  the  Aztecs  and 
makes  them  slaves, 

(3)  Cortez  as  governor  of  Mexico. 

(4)  Mexico  peopled  with  white  men. 

(5)  Wealth  of  Mexico  sent  to  Spain. 

e.  PizarrOj  the  conquest  of  Peru. 

f.  Coronadc,  exploration  of  the  southwest. 
(1)  Spanish  remains  in  the  southwest 
today. 

g.  DeSoto,  discovery  of  the  Mississippi 
River. 


h.  Pg;-.Cc 
Florida. 


de    Leon,    the    discovery  of 


Portuguese  di'.d  Brazil. 

3.  France  in  the  race  to  control  the  New 
World. 

a.  Cartier,  discovery  of  the  St.  Lawrence 
River. 


UT. 


IV. 


1).  Champlain,  founding  a  French  Empire 
in  the  New  World. 

(1)  Treatment  of  the  natives. 

(2)  Settlement  of  Quebec. 

(3)  Growth  of  the  colony. 

(4)  French  language  and  population  of 
Canada  today. 

c.  La  Salle,  the  exploration  of  the  Missis- 
sippi River. 

(1)  The  Gritfin,  trade  on  the  Great 
Lakes. 

(2)  The  Mississippi  Valley  claimed  for 
France. 

d.  French  missionaries  and  traders. 

e.  Results  of  French  explorations. 

4,  Henrv  Hudson,  the  Dutch  in  the  New 
World, 

.5.  England  m  the  race  to  control  the  Nen- 
World. 

a.  John  and  Sebastian  Cabot,  the  English 
obtain  land  in  the  New  World. 

b.  Sir  Francis  Drake,  how  the  English 
fought  the  Spaniards. 

c.  Sir  Walter  Raleigh.  England's  first  at- 
tempts to  settle  in  America. 

In.structional  Material: 

1.  Maps  of  the  world,  North  and  South  America, 
Globe. 

2.  Supplementary  readmg  material  and  references: 
See  Bibliography. 

.3.  Pictures: 

a.  Nina^  Santa  Maria,  Pinta. 

b.  The  Landing  of  Columbus. 

c.  Columbus  before  the  king  and  queen  of 
Spain. 

d.  Spanish  treasure  ships. 

e.  A  Spanish  mission. 

f.  La  Salle  taking  possession  of  the  Mississippi 
Valley. 

g.  Pictures  of  Aztec  buildings. 

Suggested  Activities  and  Procedures: 
Plan  a  Columbus  Day  (October  12)  exhibit  ar.d 
program. 

Visit  a  museum  or  other  place  containing  material 
respecting  Columbus. 


GRADE  FIVE 
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Carve,  draw  or  cut  from  paper  and  color: 

A  Viking  ship, 

The  ships  of  Columbus. 

The  ship  of  Magellan. 

Dramatize: 

The  Landing  of  Columbus. 

Columbus  at  the  Court  of  Spain. 
Make  the  flag  used  by  Columbus,  crepe  paper  or 
cheesecloth. 

Pupils  write  a  play  around  an  episode  in  the  life 
of  Columbus.  Plan  stage  setting  for  this  play. 
Choose  characters  and  prepare  as  part  of  Colum- 
bus Day  Program. 

Find  towns,  streets,  buildings,  named  for  Columbus. 
Dramatize  the  meeting  between  Cortez  and  Mon- 
tezuma. 

Organize  dialogue. 

List  reasons  why  the  conquest  of  Mexico  by  Cortez 
was  cruel  and  unjust, 

Make  a  model  of  the  early  fortification  at  Quebec. 
Collect  Indian  handicraft  materials. 
Discuss  La  Salle's  courage. 

The  dangers  and  difficulties  of  the  voyages  of 
Columbus  and  Magellan. 

Compare  the  way  the  Indians  lived  in  the  south- 
west in  the  days  of  Coronado  and  the  way  they  live 
on  Indian  reservations  today. 
Study  the  work  of  the  Indian  Bureau. 

V.  Correlations. 

1.  Art. 

a.  Make  a  freize  using  the  design  of  the  va- 
rious ships  of  the  explorers, 

b.  Make  a  design  for  pottery  using  Indian 
symbols, 

c.  Paint  the  Coat  of  Arms  of  Spain. 

d.  Paint  a  picture  of  some  story  which  im- 
presses you. 

e.  Patnt  the  flags  of  the  explorers, 

f.  Make  picture  maps  of  the  explorations. 

g.  Draw  or  paint  a  Northman. 

2.  Literature:  Read  and  study: 

a.  The  Skeleton  in  Armor,  H.  W.  Longfellow 

D.  Columbus,  Joaquin  Miller 

r.  Columbus,  Arthur  Hugh  Clouth 

d.  The  True  Story  of  Columbus,  Brooks 

3.  Geography;  Trace  on  a  map: 

a.  The  travels  of  Marco  Polo. 

b.  The  voyage  of  Columbus. 

c.  The  voyage  of  Magellan. 

d.  The  voyage  of  La  Salle. 

e.  Have  a  basic  knowledge  of  the  location  of 
places  mentioned. 

4.  English: 

a.  Imagine  you  are  sailing  with  Columbus  and 
keep  a  diary  of  the  trip. 

b.  Imagine  you  were  left  in  Virginia  with 
Raleigh's  colony  and  write  a  letter  home  de- 
scribing the  country. 


c.  Imagine  you  helped  to  settle  Quebec  and 
write  a  description  of  your  life. 

d.  Write  a  little  play  about  Columbus  for 
dramatization. 

Evidences  of  Achievement: 

1 .  Out  of  the  suggested  activities  and  procedures 
there  should  arise: 

a.  A  feeling  of  respect  for  the  courage,  per- 
severance, persistence  and  loyalty  of  the  early 
explorers  which  siiould  result  in  additional 
growth  of  the  same  qualities  in  the  pupils. 

b.  A  feeling  of  appreciation  of  the  self-sacrifice, 
self-effacement  and  religious  fervor  of  the  Jesuit 
missionaries. 

c.  An  appreciation  of  the  art  of  the  Mexicans 
as  shown  in  the  ruins  of  temples  seen  today 
and  as  shown  in  the  handicraft  of  the  present 
day  Mexicans. 

d.  A  knowledge  of  the  important  personages 
and  events  in  the  discovery  of  the  New  World. 

UNIT  TWO 
Period  of  Colonization 

I.  Specific  Objectives: 

1.  To  show  the  motives  which  led  to  the  settle 
ment  of  the  different  colonies. 

2.  To  show  the  difference  in  the  social,  cultural, 
economic  and  political  life  of  the  colonies  of  the 
four  nations  settling  in  the  new  world, 

3.  To  contrast  life  in  the  colonies  with  life  in  those 
places  today. 

4.  To  acquaint  the  children  with  the  early  his- 
tory of  Pennsylvania  and  the  reason  for  its  rapid 
development. 

■5.  To  contrast  life  in  the  colony  of  Pennsvlvania 
with  life  in  Pennsylvania  today. 

II.  Content: 

A.  Settlement  nf  Virginia. 

1.  John  Smith  and  the  beginning  nf  Virginia 

a.  Cultivating  tobacco. 

b.  Importation  of  slaves. 

c.  Self-government. 

B.  Other  Southern  Colonies. 

1-  Maryland  and  Lord  Baltimore. 

2.  The  Carolinas. 

a.  Rice  plantations. 

3.  Georgia  and  James  Oglethorpe, 

C.  Peter  Stuyvesant  and  the  Dutch  Colony  of  New 
Amsterdam 

1,  New  Amsterdam  becomes  English, 

D   Settlement  of  Massachusetts. 

J ,  The  Plymouth  Colony. 

a.  Why   the   Pilgrims   came   to   the  New 
World. 
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h.  Miles  Standish — the    defender    of  the 

colony, 
c.  The  first  Thanksgiving. 
2.  The  Massachusetts  Bay  Company. 

a.  The  Puritans  and  John  Winthrop.  . 

b.  Settlement  of  Boston. 

c.  Rapid  growth  of  the  colony. 

E.  Roger  Williams — Anne  Hutchison  and  Rhode 
Island. 

F.  Thomas  Hooker  and  Connecticut. 

G.  Pennsylvania. 

1.  The  Quakers  and  William  Penn. 

2.  Arrival  of  the  Welcome. 

3.  Indian  tribes  in  Pennsylvania. 

4.  Penn's  treaty  with  the  Indians. 

5.  Settlement  and  growth  of  Philadelphia. 

6.  The  walking  purchase. 

7.  Pennsylvania  a  refuge  for  the  oppressed. 

a.  Johannes  Kelpius. 

1.  The  monasteries  on  the  Wissahickon. 

2.  At  Ephrata. 

b.  The  Moravians  at  Bethlehem. 

c.  Pastorius  and  Germantown. 

d.  Muhlenberg  and  the  Lutherans. 

8.  The  affair  of  the  Conestoga  Indians. 

9.  The  Cornplanter  Indians. 

10.  The  Redemptioners. 

11.  The  Mason  and  Dixon  line. 

12.  John  Harris  and  his  son — the  founding  of 
Harrisburg. 

13.  Delaware  and  New  Jersey. 

H.  Compare  and  contrast  the  English,  French, 
Dutch,  Spanish  and  Portuguese  colonies  along 
the  following  line: 

1.  Classes  of  society. 

a.  Wealthy  and  ruling. 

b.  Serfs — slaves — indentured  servants. 

2.  Manner   of   building — towns — villages  and 
country  estates. 

3.  Houses    and    furniture — of    the    rich — the 
poor. 

4.  Food  and  its  preparation. 

5.  Clothing — dress    of   man — woman — child — • 
means  of  securing. 

G.  Different  kinds  of  occupations. 

7.  Social  pleasures — of  the  adult — the  child. 

8.  Importance  of  the  church. 
!).  Ways  of  traveling. 

10.  Punishments. 

11.  (government — relation  to  the  mother  conn- 
try. 

12.  Schools  and  colleges. 

13.  Select  one  colony  and  compare  life  there 
with  life  in  the  United  States  today. 

III.  Instructional  Material: 

I.  Majjs — United  States — North  America — South 
America — Globe. 

2.  Supplementary  reading  material — books — see 
bibliography. 


3.  Pictures. 

a.  A  portrait  of  William  Penn. 

b.  A  Quaker  man. 

c.  A  Quaker  woman. 

d.  Indians. 

e.  Mount  Vernon. 

f.  William  Penn's  House. 

g.  Miles  Standish's  House. 

h.  Kitchen  in  a  colonial  home. 

i.  Bedroom  in  a  colonial  home. 

j.  A  fireplace  in  a  slave's  kitchen, 
k.  Spanish  gateway  at  St.  Augustine. 
1.   Conestoga  wagon, 
m.  View  of  the  town  of  Quebec, 
n.  A  street  in  New  Amsterdam. 

4.  Objects — Old    dresses — bonnets — fans — hats — 
men's  clothes — dishes — candlesticks — furniture. 

IV.  Suggested  Activities  and  Procedures: 

Dress  dolls  as  Quaker — Dutch — Indian  man  and 
woman — French  Canadian — Puritan- — Mexican. 
Carve  or  draw  the  Welcome — the  Mayflower. 
Contrast  the  cultivation  of  rice  and  tobacco. 
Compare  the  importance  of  rice  and  tobacco  dur- 
ing the  colonial  period  and  the  present  time. 
Collect  a  list  of  Franklin's  proverbs  and  epigrams. 

Discuss  in  class  the  difference  between  the  laws 
with  regard  to  religious  toleration  in  Massachu- 
setts and  Pennsylvania — or  Rhode  Island  or 
Maryland. 

Imagine  you  were  present  when  Penn  made  his 
treaty  with  the  Indians  and  describe  what  you 
saw. 

Make  an  oral  report  on  Franklin,  William  Penn, 
John  Smith,  Miles  Standish. 

Examine  pictures  such  as: — Penn's  treaty  with 
the  Indians,  John  Smith  saved  by  Pocahontas, 
Landing  at  Plymouth  Rock. 

Make  an  Indian  Village  on  the  sandtable — a  Mex- 
ican Village — a  New  England  Village — Southern 
Plantation. 

Draw  a  plan  of  an  early  Massachusetts  Village. 

Dramatize  Penn's  treaty — a  Massachusetts  town 
meeting. 

Draw  a  map  of  eastern  Virginia — of  Massachu- 
setts Bay  Colony. 

On  a  map  of  North  and  South  America — color  the 
English  colonies  red — the  French  blue — the  Span- 
ish yellow — the  Portuguese  green. 
Plan  a  meal  which  a  child  in  Mexico  would  have 
eaten. 

Pretend  that  you   attended  a  great  fur  fair  in 

Quebec  and  give  a  report  of  it. 

Collect  pictures  of  colonial  houses — furniture  and 

other  articles. 

Dip  some  candles. 

V.  Correlations: 

1.  Art — Paint   portraits   of  a   Quaker— Indian — 
Dutch  man — Dutch  woman. 

a.  Work  out  quilt  designs  with  paint  or  colored 
paper. 
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b.  Paint  a  hooked  rug  design. 

c.  Problem     of    interior     decoration — colonial 

period. 

2.  Literature — read: 

a.  The  Landing  of  the  Pilgrims — Felicia  He- 
mans. 

b.  Pennsylvania  Quaker — Whittier. 

c.  Selections  from  Franklin's  Autobiography. 

d.  Courtship  of  Miles  Standish. 

3.  Geography: 

a.  Locate  colonies- — locate  principal  settlements. 

4.  English: 

a.  Imagine  you  were  living  in  Quebec  while  it 
was  still  a  French  province  and  write  a  let- 
ter describing  your  life. 

b.  Imagine  you  are  a  Spanish  boy  visiting  in 
Mexico  about  the  time  of  the  Revolutionary 
war  and  write  a  letter  to  friends  in  Spain. 

c.  Write  compositions  on  such  subjects  as: 

(1)  A  letter  from  a  Puritan  boy  (or  girl) 
describing  his  life. 

(2)  A  letter  from  a  Quaker  boy  (or  girl) 
describing  his  life. 

(3)  A  letter  from  a  Virginia  boy  or  girl. 

(4)  A  composition  describing  life  in  Mas- 
sachusetts, Pennsylvania,  New  York  or 
Virginia. 

(5)  Write  a  play  about  William  Penn. 

(6)  Compare  a  day  of  a  child  in  colonial 
times  with  a  day  in  a  child's  life  at 
present  time. 

VI.  Evidences  of  Achievement: 

1.  There  should  be  developed  in  the  pupils  a  feel- 
ing of  cooperation,  a  feeling  for  personal,  moral 
and  religious  rights — a  feeling  of  toleration  for 
the  opinions  of  others — and  some  greater  ability 
to  endure  hardships. 

2.  An  appreciation  of  the  amount  of  work  done 
by  men,  women  and  children  in  the  colonial  homes. 

3.  An  appreciation  of  the  struggles  of  our  ances- 
tors in  adapting  themselves  to  a  virgin  environ- 
ment, of  the  difficulties  of  dealing  with  the  Indians, 
of  the  problems  of  cooperating  with  their  white 
neighbors. 

4.  An  appreciation  of  life  today  with  its  luxuries 
and  conveniences  as  an  outcome  of  the  work  of 
the  pioneers. 

5.  An  appreciation  of  the  outstanding  toleration 
of  the  colonies  of  Pennsylvania,  Rhode  Island  and 
Maryland. 

UNIT  THREE 
The  Struggle  for  the  Control  of  North  America 

I.  Specific  Objectives: 

1.  To  lead  the  pupils  to  see  that  the  English  were 
successful  in  making  good  their  claims  to  North 
America  chiefly  because  they  were  fighting  for  the 


preservation  of  their  homes  while  the  French  were 
fighting  for  Empire. 

II.  Content: 

A.  The  three  intercolonial  wars  preceding  the 
French  and  Indian  War  and  their  European 
backgrounds. 

B.  Conditions  in  Europe  preceding  the  French  and 
Indian  War. 

C.  Comparison  of  the  French  and  English  colonies 
in  America  at  the  beginning  of  the  war. 

1.  Territory  claimed  by  each  country. 

2.  Population  of  English  and  French  colonies 
as  to  number — occupation. 

3.  Relation  of  colonies  to  homeland. 

4.  Relations  of  French  and  English  colonies  to 
the  Indians. 

D.  The  French  and  Indian  War. 

1.  French  forts  in  the  Ohio  valley. 

2.  Washington's  journey  to  the  Ohio. 

3.  Expedition  against  Fort  Duquesne. 

4.  Indians  unite  with  the  French. 

5.  Success  of  the  English. 

6.  Fall  of  Quebec. 

7.  Results  of  the  war. 

8.  Great  personalities  of  the  war. 

a.  George  Washington. 

b.  General  Wolfe. 

c.  General  Montcalm. 

III.  Instructional  Material: 

1.  Map   of    North    America  —  Canada  —  United 
States. 

2.  Supplementary   reading   material:  books^ — see 
bibliography. 

3.  Pictures: 

a.  Portrait  of  General  Wolfe. 

b.  Portrait  of  General  Montcalm. 

c.  The  citadel  of  Quebec. 

d.  The  first  mission  of  Washington  painted  by 
A.  G.  Heaton. 

e.  A  French  Soldier. 

f.  An  English  Soldier. 

IV.  Suggested  Activities  and  Procedures: 

On  a  map  of  North  America  color  the  French 
possessions  blue  and  the  English  possessions  red 
— color  another  map  to  represent  North  America 
after  the  war. 

Imagine  yourself  to  be  young  Fairfax.  Give  an 
account  of  Washington's  surveying  trip. 

On  an  outline  map  trace  Washington's  journey 
to  the  Ohio  and  mark  the  location  of  the  forts. 
Draw  plans  or  make  on  the  sandbable  a  fort  of 
the  type  of  1760. 

Dramatize  the  Indian  dance  that  Washington  saw. 
Make  a  list  of  the  sentences  on  good  morals  and 
gentle  manners  that  George  Washington  used  to 
write  in  his  copy  book. 

Imagine  yourself  a  child  in  Quebec.  Keep  in  a 
diary  an  account  of  the  scenes  during  and  after 
the  battle. 
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V.  Correlations: 

1.  Art: 

a.  Cut  silhouettes  of  leaders  in  the  French  and 
Indian  War. 

b.  Paint  an  Indian. 

c.  Washington's  journey  in  a  picture  map. 

2.  Geography: 

a.  Locate  French  and  English  possessions. 

b.  Locate  Quebec. 

c.  Know  the  principal  bodies  of  water  in  the 
French  and  English  possessions  and  be  sure 
to  know  of  their  importance. 

d.  Stud}^  carefully  a  map  of  North  America  as 
it  looked  before  and  after  the  French  and 
Indian  War. 

3.  English: 

a.  Write  a  composition  about  Washington — 
Wolfe — Montcalm. 

b.  Write  a  description  of  Quebec. 

c.  Write  a  letter  from  Quebec  describing  your 
life  there. 

d.  Tell  three  things  you  admire  in  the  French 
— in  the  English. 

VI.  Evidences  of  Achievement: 

1.  To  have  the  pupils  realize  that  the  French  and 
Indian  War  made  North  America  an  English 
speaking  country  with  Anglo  Saxon  institutions 
and  ideals  of  self  government. 

2.  To  have  pupils  realize  the  difference  between 
a  country  fighting  for  its  homes  and  one  fighting 
for  empire. 

3.  To  have  the  pupils  know  and  appreciate  the 
condition  in  Europe  prior  to  this  war. 

4.  To  have  them  realize  the  importance  of  Que- 
bec to  the  French  and  the  importance  of  the  city 
to  Canada  today. 

5.  To  have  the  pupils  learn  from  a  study  of  the 
life  of  Washington  the  necessity  of  obedience  to 
authority,  bravery  in  life's  work  and  wisdom. 

UNIT  FOUR 
The  American  Revolution 

I.  Specific  Objectives: 

1.  To  give  the  pupils  a  clear  understanding  of 
the  causes  which  led  to  the  separation  from  Eng- 
land. 

2.  To  develop  a  realization  of  the  sufferings  and 
self-sacrifice  endured  by  the  colonists  for  principles 
which  they  believed  to  be  right. 

3.  To  develop  a  spirit  of  loyalty  and  patriotism. 

II.  Contents: 

A.  How  the  quarrel  began: 

1.  Growing  differences  between  Great  Britain 
and  the  colonies  regarding  trade,  taxes,  self 
government. 

2.  A  study  of  taxation  at  the  present  time: 
why  people  are  willing  to  pay  taxes. 

3.  Lack  of  knowledge  of  England  and  English- 
men on  the  part  of  the  colonists. 

4.  Intercourse  between  England  and  America 
today. 


B.  Growth  of  the  Revolutionary  movement  in  the 
the  colonies. 

C.  Reprisals  by  England. 

D.  The  colonies  at  war. 

1.  War  on  land. 

a.  In  New  England. 

b.  In  the  Middle  Colonies. 

c.  In  the  northwest — George  Rogers  Clark. 

d.  In  the  south. 

2.  War  on  the  sea — John  Paul  Jones. 

3.  Close  of  the  war — the  treaty  of  peace. 

a.  Effects  of  the  treaty  on  England. 

b.  Condition  of  American  people  econom- 
ically, socially  and  politically  at  the  close 
of  the  war. 

4.  Pennsylvania's  part  in  the  war. 

a.  Leaders  —  Benjamin  Franklin,  Robert 
Morris — Anthony  Wayne. 

b.  Events. 

1.  Meeting  of  congresses. 

2.  Declaration  of  Independence. 

3.  Making  of  the  first  flag  by  Betsy 
Ross. 

c.  Places. 

1.  Philadelphia. 

2.  Germantown. 

3.  Valley  Forge. 

4.  Lancaster. 

5.  York. 

6.  Allentown. 

5.  Contrast  of  war  in  1776  and  at  the  present 
time. 

III.  Instructional  Material: 

1.  Map  of  United  States — Map  of  World — New 
England — Middle  Atlantic  Colonies. 

2.  Supplementary    reading    material — books — see 
bibliography. 

3.  Pictures: 

a.  Washington  crossing  the  Delaware. 

b.  Franklin  before  the  Houses  of  Parliament 
—Charles  E.  Mills. 

c.  Nathan  Hale — Stanley  M.  Arthurs. 

d.  Cornwallis  entering  Philadelphia — H.  A.  Og- 
den. 

e.  Washington  and  Lafayette  at  Valley  Forge 
— John  Waid  Dunsmore. 

f.  The  first  public  reading  of  the  Declaration 
of  Independence  at  Philadelphia  —  Clyde 
O.  DeLand. 

g.  Pictures  of  Washington's  headquarters  at 
Valley  Forge — of  John  Hancock's  House. 

h.  Portraits  of  prominent  personages. 

4.  Objects: 

a.  A  revolutionary  sword — a  powder  horn. 

b.  A  revolutionary  uniform. 

c.  Money  used  during  the  Revolutionary  War. 

IV.  Suggested  Activities  and  Procedures: 
Learn  Nathan  Hale's  patriotic  reply. 

Make  Paul  Revere  lanterns  from  coffee  cans. 
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Dramatize  the  Boston  Tea  Party. 
Read  Paul  Revere  s  Ride. 

Make  a  "Who's  Who"  of  the  leaders  in  the  strug- 
gle with  England. 

Make  the  winter  at  Valley  Forge  on  a  sandtable. 
Tell  how  the  Northwest  Territory  came  to  be  or- 
ganized. 

Dramatize  the  signing  of  the  peace  treaty. 
Organize  a  program  for  Washington's  Birthday. 

V.  Correlations: 

1.  Art. 

a.  Study  some  copies  of  great  paintings  of  the 
war. 

b.  Study  Gilbert  Stuart's  Washington. 

c.  Paint  an  English  soldier. 

d.  Paint  a  colonial  soldier. 

e.  Pictures  in  Pennsylvania  House  and  Senate 

of  American  History  by  Violet  Oakley  and 
Edwin  Abbey. 

f.  Paint  Washington's  Coat  of  Arms. 

g.  Journeys  of  Washington  on  a  picture  map. 

h.  Paint  flags  used  by  the  different  colonies  be- 
fore and  during  the  revolution. 

(1)  Reference: 

(a)  Flags — Grace  Moss. 

(b)  The  Flag  of  the  United  States  — 
Grace  Moss. 

2.  Literature. 

a.  Nathan  Hale — Francis  Miles  French. 

b.  Paul  Revere's  Ride  —  Henry  Wadsworth 
Longfellow. 

c.  Independence  Bell. 

d.  The  Concord  Hymn — Ralph  Waldo  Emer- 
son. 

e.  Warren's  Address  —  (Bunker  Hill)  John 

Piierport. 

3.  Geography. 

a.  Study  definitely  the  thirteen  colonies  as  to 
location,  resources,  harbors,  etc. 

b.  Locate  principal  cities  in  colonies. 

c.  Locate  on  a  map  the  important  battles  of  the 

Revolutionary  War. 

d.  Trace  principal  campaigns  on  map. 

e.  Trace  on  a  map  Burgoyne's  expedition. 

f.  Color  outline  maps  showing  the  extent  of  the 
colonies  at  the  beginning  of  the  struggles 
with  England  and  the  extent  of  territory 
after  the  treaty  of  peace. 

4.  English. 

a.  Write  a  description  of  Philadelphia. 

b.  Write  a  composition  about  Benjamin  Frank- 

lin, Robert  Morris,  Anthony  Wayne. 

c.  Write  a  little  play  about  Betsy  Ross  making 

the  flag. 

d.  Imagine  you  are  a  soldier  at  Valley  Forge 
and  write  a  letter  home. 

e.  Imagine  you  are  a  British  Soldier  witli  Corn- 

wallis  at  Yorktown.  In  a  diary  tell  of  the 
surrender. 

f.  Imagine  you  are  a  patriot  living  in  Phila- 
delphia at  the  time  of  the  British  occupation 
and  write  an  account  of  it  in  your  diary. 


g.  Imagine  you  are  a  colonial  leader  and  make 
a  speech  for  separation  from  the  mother 
country. 

VI.  Evidences  of  Achievement. 

1.  To  have  the  pupils 

a.  Know  the  meaning  of  the  flag  as  a  symbol 
and  the  forms  of  conduct  with  which  to 
treat  it. 

b.  Realize  the  evils  of  war. 

c.  Appreciate  the  outstanding  qualities  of  the 
leaders  of  the  nation  at  this  time. 

d.  Gain  a  deeper  feeling  of  loyalty  and  patriot- 
ism. 

e.  Realize  the  debt  that  we  owe  today  to  those 
early  colonists. 

UNIT  FIVE 
The  Development  of  the  Constitution 

I.  Specific  Objectives: 

L  To  consider  the  factors  that  lead  to  the  organ- 
ization of  the  Constitution. 

2.  To  learn  that  George  Washington  was  the  first 
president  of  the  United  States. 

II.  Content: 

A.  Declaration  of  Independence. 

1.  Growth  of  idea  of  separation  from  England. 

a.  Advocated  by  Samuel  Adams  from  be- 
ginning of  Revolution. 

2.  King  refused  to  receive  petitions  sent  to 
him  by  the  Continental  Congress,  declared  col- 
onists rebels,  sent  ships  of  war  and  soldiers 
to  compel  obedience. 

a.  Resentment  over  employment  of  Hessian 
soldiers. 

3.  Resolution  introduced  by  Richard  Henry 
Lee  of  Virginia,  in  the  Continental  Congress, 
June  7,  1776,  "that  these  united  colonies  are, 
and  of  right  ought  to  be,  free  and  independ- 
ent states." 

4).  Seconded  by  John  Adams  of  Massachusetts. 
Resolution  adopted. 

5.  Committee  appointed  to  prepare  Declaration 
of  Independence:  Thomas  Jefferson,  Benjamin 
Franklin,  Roger  Sherman,  Robert  R.  Living- 
ston. Actual  writing  done  by  Thomas  Jefferson. 

6.  Declaration  of  Independence  adopted  by 
Congress  sitting  in  Philadelphia  in  the  Penn- 
sylvania State  House  now  called  Independence 
Hall,  July  4,  1776. 

B.  Articles  of  Confederation. 

1.  Defined  powers  of  Congress. 

a.  Powers  of  Congress  circumscribed. 

(1)  Congress  represented  only  the  States 
and  not  the  people  as  a  nation. 

(2)  Lacked  power  to  execute  or  enforce 
the  laws  made  by  Congress;  to  levy 
taxes ;  to  borrow  money  or  to  sustain  an 
army  and  navy ;  to  regulate  commerce  be- 
tween the  states. 
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C.  Constitution  of  the  United  States. 

1.  Weaknesses  of  the  Articles  of  Confedera- 
tion led  to  organization  of  the  Constitution. 

a.  Convention  called  to  revise  the  Articles  of 
Confederation.  Convention  decided  to  drav? 
up  a  Constitution  to  take  the  place  of  the 
Articles  of  Confederation. 

b.  Fifty-five  men  took  part. 

c.  Five  master  minds  of  the  convention, 
Washington,  Franklin,  Hamilton,  Madison, 
James  Wilson. 

d.  Washington  unanimously  elected  Pres- 
ident. 

e.  Gouverneur  Morris  wrote  Constitution  in 
its  final  form. 

f.  Sent  to  the  states  for  ratification. 

(1)  Delaware  first  to  ratify  the  Consti- 
tution. 

D.  Provision  for  a  President  of  the  United  States. 
1.  George  Washington  elected  first  president 
under  the  Constitution. 

III.  Instructional  Material: 

1.  Copy  of  the  Declaration  of  Independence  and 
of  the  Constitution. 

2.  Pictures  of  important  episodes  in  this  unit. 

IV.  Suggested  Activities  and  Procedures: 

Answer  the  following  questions : 

What  were  some  of  the  principal  reasons  for 
the  growth  of  the  idea  of  separation  from  Eng- 
land? 

Who  introduced  the  resolution  for  separation 
in  the  Continental  Congress? 
Who  did  the  actual  writing  of  the  Declaration 
of  Independence? 

When  was   the   Declaration   of  Independence 

adopted  by  Congress  ? 

Where  was  Congress  sitting  at  the  time? 

Why  do  we  celebrate  July  Fourth  ? 

What  were  some  outstanding  weaknesses  in  the 

Articles  of  Confederation? 

Who  were  the  master  minds  of  the  Constitu- 
tional Convention? 

Who  was  first  president  of  the  United  States 
under  the  Constitution? 

Examine  pictures  illustrating  the  joy  of  the 
people  when  the  Declaration  of  Independence 
was  sig-ned;  illustrating  Washington's  inaugu- 
ration. 

V.  Evidences  of  Achievement. 

A  study  of  this  unit  should  result  in  a  sense  of  the 
importance  of  the  Constitution. 

UNIT  SIX 
Law  Making  and  Law  Enforcement 

I.  Specific  Objectives: 

1.  To  learn  the  need  for  laws. 

2.  To  learn  the  importance  of  enforcing  the  law. 


3.  To  apply  these  principles  to  the  situation  in 
Pennsylvania  with  respect  to: 

a.  Wild  animals,  birds,  fish,  flowers,  trees, 

natural  beauties ;  foods. 

II.  Content: 

A.  Effect  of  lack  of  civic  restrictions. 

1.  Many  once  plentiful  birds,  animals,  fish,  and 
wild  flowers  and  shrubs  have  been  almost  or 
entirely  exterminated. 

a.  Buffalo. 

b.  Passenger  pigeon. 

c.  Carolina  parakeet. 

d.  Several  species  of  wild  flowers. 

2.  Poor,  adulterated  and  spoiled  foods  sold. 

B.  Situation  in  Pennsylvania  at  the  present  time. 

1.  Scarcity  where  plenty  once  reigned. 

a.  Few  forests  remain. 

b.  Many  species  of  wild  shrubs  and  flowers 
almost  or  entirely  exterminated. 

c.  Comparatively  few  game  birds,  animals 
and  fish  and  fur  bearing  animals  survive 
from  original  stock. 

d.  Re-populations  of  many  species  of  birds, 
animals  and  fish. 

2.  Protection  under  the  law. 

a.  Hunting,  fishing,  trapping,  regulated. 

3.  Sanitary  and  food  protection. 

a.  Laws  seek  to  protect  the  buyer  of  foods. 

III.  Instructional  Material: 

1.  Pictures  of  buffalo. 

2.  Carolina  parakeet. 
(Description  may  be  substituted) 

3.  Pictures  of  Penn. 

4.  Pictures  of  wild  flowers  that  should  be  pro- 
tected. 

(Gress,  E.  M.,  Preservation  of  Flowers,  Depart- 
ment of  Agriculture,  Harrisburg.) 

IV.  Suggested  Activities  and  Procedures: 

Pupils  ask  some  of  the  older  people  in  the  com- 
munity if  they  remember  when  Pennsylvania  was 
an  important  lumbering  State. 

Discuss  reasons  for  disappearance  of  lumbering 
in  State,  as  fires,  failure  to  replant. 
How  is  the  State  trying  to  extend  forest  areas? 
Answer  these  questions : 

Why  did  buffalo  herds  increase  in  the  days  when 
this  animal  was  hunted  by  the  Indian  only? 
Wliat  do  you  think  of  people  who  hunted  the  buf- 
falo for  the  pleasure  of  killing  only? 
Why  does  the  national  government  care  for  a  herd 
of  buffalo  at  Yellowstone  Park? 
Pupils  who  have  visited  this  park  or  who  have 
seen  buffalos  in  other  parks  report  their  experi- 
ences. 

Read  the  account  of  the  extermination  of  the  pass- 
enger pigeon  given  in  the  course  of  study  in 
Science,  Grade  Six. 

Each  pupil  find  how  many  flowers  he  knows  that 

should  be  protected. 

(See  Gress,  E.  M.,  Preservation  of  Pennsyl- 
vania Flowers,  Department  of  Agriculture, 
Harrisburg.) 
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Read  laws  in  this  bulletin  relating  to  the  protec- 
tion of  flowers,  shrubs,  and  trees. 

What  are  the  duties  of  the  State  Department  of 
Forests  and  Waters?  Of  state  forest  officers? 
(Pennsylvania  Game,  Fish  and  Forest  Laws) 
Read  and  discuss  the  following  laws  respecting 
foods  in  A  Compilation  of  the  Laws  Relating  to 
Agriculture  and  the  Laws  Administered  by  the 
Department  of  Agriculture:  Sections  33,  94,  114, 
174,  370,  372. 

Determine  why  the  hunting  and  trapping  seasons 
for  certain  animals  are  limited;  why  the  season 
for  certain  fish  is  limited;  why  a  license  has  to 
be  obtained  for  hunting  and  fishing. 

Find  restrictions  under  the  law  that  apply  to  game 
fish  found  in  community  or  nearby;  to  deer;  to 
bear;  to  elk. 

Answer  these  questions: 

Who  makes  the  laws?  Does  the  State  Legislature 
represent  the  people? 


Who  is  responsible  for  enforcing  the  laws  in  a 
democracy  such  as  ours?  (Every  citizen) 

Discuss  the  following  problems: 

What  will  a  good  citizen  try  to  do  if  he  sees  an 
accident  by  a  hit  and  run  driver?  If  he  sees  a 
person  wilfully  destroy  private  property,  such 
as  trees,  flowers,  shrubs? 

Class  organize  a  Law  Enforcement  Club  to  meet 
during  the  summer  at  centers  determined  by  pupils. 

V.  Evidences  of  Achievement: 

A  study  of  this  unit  should  result  in  a  sense  of 
the  laws  of  the  State  as  made  by  the  people  of 
the  State;  of  law  as  seeking  to  protect  the  just 
rights  of  tlie  individual  and  the  State ;  of  the  obli- 


gations of  citizens  for  the  enforcement  of  law. 
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General  Objectives: 

1.  To  become  acquainted  with  significant  changes  in  the  life  of  the  New  World  from 
1789  to  the  present  time. 

2.  To  learn  to  appreciate  the  virtues  and  viewpoints  of  other  nations. 

3.  To  learn  the  relation  of  the  Constitution  to  governmental  organization. 

4.  To  consider  the  problems  of  law  enforcement. 

5.  To  consider  the  need  for  an  intelligent  ballot. 


UNIT  ONE 

Launching  the  Nation  Under  the  Constitution 

I.  Specific  Objectives: 

1.  To  enter  into  the  life  of  Washington's  time. 

2.  To  appreciate  some  of  the  foundations  upon 
which  the  nation  is  built. 

II.  Content: 

A.  The  first  President. 

1.  George  Washington,  1789-1797 

2.  Inauguration 

a.  Federal  Hall,  New  York  City,  April  30, 
1789. 

b.  Oath  of  oflice  taken  by  George  Wash- 
ington, "I  do  solemnly  swear  that  I  will 
support  the  Constitution  of  the  United 
States." 

3.  Capitol  City,  New  York 

B.  Refusal  to  serve  a  third  term 

C.  Important  points  in  Farewell  Address 

1.  Urged  that  the  nation  cherish  the  Consti- 
tution, promote  education,  avoid  debt,  beware 
of  evil  effects  of  party  spirit,  and  keep  out 
of  entangling  alliances  with  other  nations ; 
that  tliere  be 

2.  No  North,  South,  East,  or  West  in  the 
thinking  of  the  people 

D.  Important  provisions  of  the  Constitution 

1.  Two  Houses  in  Congress:  Senate,  two  Sen- 
ators from  each  state ;  Congress  elected  by 
the  people  of  states  on  a  basis  of  population. 

2.  Laws  made  in  Congress  by  majority  vote 
with  President's  signature. 

3.  Laws  made  over  President's  veto  by  a  two- 
third  vote  in  both  houses. 

4.  President's  chief  duty  to  carry  out  laws, 
a.  Cabinet 

5.  President  is  allowed  to  use  as  much  power 
as  is  necessary  in  time  of  war. 

6.  President  makes  treaties,  appoints  ministers 
to  foreign  countries  and  Judges  of  the  United 
States  Courts  with  advice  and  consent  of 
Senate. 


III. 


IV. 


E.  Authority  of  Judicial  Department 

1.  Appointed  by  President  with  approval  of 
Senate. 

2.  Appointments  for  life. 

3.  Types  of  cases  tried  in  U.  S.  Courts. 

a.  Cases  involving  differences  between  two 
or  more  states ;  in  which  one  state  sues  a 
citizen  in  another  state ;  in  which  Ambass- 
adors or  other  foreign  officials  bring  suit; 
in  which  suit  arises  under  the  Constitution 
or  laws  made  by  Congress. 

4.  Amendments  to  Constitution  may  be  made 
if  ratified  by  three-fourths  of  the  states. 

F.  Foundations  laid  in  Washington's  administra- 
tion 

1.  The  idea  of  a  permanent  union  of  the  States 
into  one  Nation. 

2.  A  sense  of  responsibility  of  the  nation  for 
the  payment  of  just  debts. 

3.  The  ideal  of  a  responsible  and  vigorous 
government. 

4.  The  desire  for  amicable  relationsliips  with 
other  nations. 

Instructional  Material: 

Copy  of  Declaration  of  Independence  and  of  Con- 
stitution. 

Magazine  dealing  witli  current  events. 

Suggested  Activities  and  Procedures: 
Answer  these  questions: 

Why  did  the  people  wish  Washington  to  be 

their  first  President.^ 

Who  was  Washington's  Vice  President?  Sec- 
retary of  State? 

Secretary  of  the  Treasury?  Chief  Justice  of 
the  Supreme  Court? 

Why  is  each  one  of  these  offices  important? 
What  was  Washington's  salary  as  first  Pres- 
ident of  the  United  States? 

How  long  did  Washington  serve  in  this  office? 
Where  did  Washington  live  during  this  period? 
What  were  some  of  his  reasons  for  not  accept- 
ing a  third  term  as  President? 
What  was  done  while  Washington  was  presi- 
dent about  the  payment  of  debts  owed  by  the 
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Confederation  to  foreign  nations?  About  money 
borrowed  by  different  states  to  help  carry  on 
the  Revolution? 

Why  did  Washington  refuse  to  go  to  war  with 
France  or  England  during  his  administration? 

Learn  the  oath  that  Washington  took  when  he  was 
inaugurated  as  President. 

Should  all  citizens  act  in  accord  with  this  oath? 

What  are  some  of  the  things  that  a  citizen  will  do 

if  he  obeys  the  Constitution? 

Read  three  poems  about  Washington. 

Write  a  composite  poem  of  two  or  three  verses 

with  Washington  as  a  theme. 

Individual  pupils  who  wish  to  do  this  write  verses 
about  Washington;  place  these  poems  in  a  vol- 
ume for  the  class  or  school  library.  Class  make 
illustrations  for  this  volume. 

Read  Washington's  rules  of  civility  that  he  made 
for  himself. 

Imagine  Washington  to  be  alive  today.  Pupils  in 
class  organize  rules  of  conduct  such  as  they  think 
he  would  make  for  today's  citizens.  Class  consider 
whether  or  not  he  would  incorporate  following 
thoughts  into  such  rules :  That  every  citizen  should 
cast  his  ballot  when  there  is  an  election ;  that  if 
payment  of  a  certain  tax  is  necessary  in  order 
to  qualify  for  the  ballot,  that  a  good  citizen  will 
pay  this  tax;  that  the  good  citizen  reads  about 
government  problems  so  that  he  may  be  intelligent 
in  his  judgments;  that  he  considers  all  sides  of 
political  questions;  that  in  casting  his  ballot  he 
considers  the  greatest  good  of  the  city,  state  and 
nation;  that  good  schools  should  be  provided  and 
supported. 

Consider  other  rules  for  conduct  of  which  Wash- 
ington would  approve. 

When  these  rules  are  completed  determine  those 
that  more  specifically  relate  to  moral  conduct;  to 
civic  conduct. 

Make  a  poster  containing  the  rules  pertaining  to 
civic  conduct,  under  some  such  subject  as  the  fol- 
lowing: Washington's  Rules  for  Civic  Conduct  for 
(insert  year).  Hang  this  poster  in  the  classroom. 

List  the  most  important  episodes  in  Washington's 
life  beginning  with  1789. 

Each  pupil  make  in  color  at  least  one  picture  illus- 
trating an  episode  in  Washington's  life  as  Presi- 
dent of  the  United  States.  Keep  these  pictures  for 
use  in  connection  with  a  Washington  Birthday 
Program. 

For  Washington's  birthday:  Organize  a  reception 
by  President  Washington  and  his  wife.  Invite 
parents  and  friends  or  another  class.  Find  notable 
people  of  the  period  who  would  probably  attend 
such  a  reception.  Choose  a  George  Washington  and 
a  Martha  Washington.  Other  pupils  represent  spe- 
cific individuals  or  be  part  of  the  general  reception. 
List  significant  points  recommended  in  Washing- 
ton's Farewell  Address  regarding  the  attitude  of 
the  United  States  toward  other  nations. 

Compare  conditions  respecting  the  following 
points:  How  long  did  it  take  a  letter  to  go  from 


Philadelphia  to  London  or  Paris  when  Washing- 
ton was  President?  How  long  at  the  present  time? 
How  long  did  it  take  troops  to  come  from  England 
to  the  United  States  during  the  war  for  Independ- 
ence? How  long  does  it  take  a  fast  steamship  at 
the  present  time  to  make  the  same  voyage?  What 
differences  in  contacts  with  the  peoples  of  other 
nations  were  brought  about  by  the  telephone  ann 
telegraph,  the  railroad,  the  steamship,  airplane  and 
dirigible? 

Determine  whether  or  not  the  United  States  is 
isolated  from  the  remainder  of  the  world  at  the 
present  time. 

Answer  these  questions : 

How  are  laws  made  in  Congress? 
What  is  the  name  of  the  President  and  Vice 
President  of  the  United  States ;  of  the  Con- 
gressman from  the  local  district;  of  the  United 
States  Senator  representing  the  home  commu- 
nity; of  the  Chief  Justice  of  the  Supreme 
Court  ? 

What  are  the  chief  duties  of  the  President? 
How  is  the  Judicial  Department  protected? 
What  types  of  cases  are  tried  in  the  United 
States  Courts? 

How  may  amendments  be  made  to  the  Consti- 
tution? How  many  changes  have  been  made? 

The  following  is  from  the  Declaration  of  Inde- 
pendence: "We  hold  these  truths  to  be  self-evi- 
dent, that  all  men  are  created  equal,  that  they 
are  endowed  by  their  Creator  with  certain  un- 
alienable Rights,  that  among  these  are  Life,  Lib- 
erty and  the  pursuit  of  Happiness.  That  to  secure 
these  rights.  Governments  are  instituted  among 
Men,  deriving  their  just  powers  from  the  consent 
of  the  governed." 

Read  the  above  and  discuss  its  meaning. 
Determine  how  the  people  in  the  United  States 
may  express  their  disapproval  of  acts  of  govern- 
ment ? 

Determine  whether  or  not  people  who  fail  to  ex- 
press themselves  through  the  ballot  deserve  to  be 
citizens  of  a  democracy  such  as  ours. 
In  some  countries  there  is  a  governing  class  and 
people  outside  of  this  class  have  little  or  nothing 
to  do  with  determining  what  the  laws  shall  be. 

What  proportion  of  the  people  of  the  United 
States  belong  to  the  class  that  governs  tliis  na- 
tion? 

Serious  crime  is  more  prevalent  in  the  United 
States  than  in  any  other  comparable  nation  in  the 
world.  Pupils  in  class  ask  lawyers,  and  officials 
that  they  know  why  this  is  true  and  how  the  situ- 
ation may  be  improved.  Report  and  discuss  replies. 

Organize  a  booklet  containing  clippings  and  other 
materials  relating  to  successful  law  enforcement. 
Continue  Law  Enforcement  Club  organized  in 
Fifth  Grade. 

Note  failures  to  enforce  the  law. 

Report  such  failures  to  the  proper  officials. 

Find  whether  or  not  Pennsylvania  has  a  State 
Constitution. 
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Find  whether  or  not  this  Constitution  may  include 
anything  that  is  contrary  to  any  part  of  the  Con- 
stitution of  the  United  States. 

List  the  names  of  the  following: 

The  Governor  of  Pennsylvania. 

The  two  United  States  Senators  from  Pennsyl- 
vania. 

The  Congressman  representing  the  home  dis- 
trict. 

The  State  Representative  and  State  Senator 
representing  the  home  district. 

The  Mayor  or  other  executive  head  of  the  com- 
munity government. 

Read   in    current   events   magazines    and  other 
sources,  material  relating  to  the  government. 
Discuss  this  material. 

V.  Evidences  of  Achievement: 

A  sense  of  the  value  of  the  Constitution  to  the 
Nation. 

Knowledge  of  the  fact  that  the  Constitution  may  be 
changed. 

The  beginnings  of  a  sense  of  the  responsibility  of 
each  citizen  for  the  laws  that  are  made  and  for 
their  enforcement. 

Teacher  organize  a  test  covering  points  that 
should  be  mastered. 

Remove  difficulties  that  this  test  discloses. 

UNIT  TWO 
Political  Parties 

I.  Specific  Objectives: 

1.  To  become  acquainted  with  the  origin  of  poli- 
tical parties  in  the  United  States. 

2.  To  organize  standards  for  determining  political 
affiliations. 

3.  To  appreciate  the  responsibilities  of  the  ballot. 

II.  Content: 

A.  Beginnings  of  political  parties. 

1.  Federalists. 

a.  Emphasized  central  government  in  rela- 
tion to  states. 

b.  Interpreted  the  Constitution  to  give  Con- 
gress power  to  provide  measures  that,  in 
their  judgment,  are  essential  in  order  to 
carry  out  the  provisions  of  the  Constitution. 

(1)  Example:  Payment  of  state  debts  by 
Congress,  as  urged  by  Alexander  Hamil- 
ton. 

c.  Noted  Federalists. 

(1)  Benjamin  Franklin,  Alexander 
Hamilton,  John  Adams,  John  Jay; 
Washington  advocated  no  particular  party 
but  was  sympathetic  to  the  Federalists. 

2.  Anti-Federalists. 

a.  Limited  authority  of  central  government 
in  relation  to  states  to  such  powers  as  are 
specifically  set  up  in  the  Constitution. 


b.  Congress  subordinate  to  states. 

c.  Noted  Anti-Federalists. 

(1)  Thomas  Jefferson,  James  Madison, 
Albert  Gallatin. 
B.  Present  day  political  parties. 

1.  Democratic. 

2.  Republican. 

3.  Others. 

III.  Instructional  Material: 

Ballots  published  in  local  press  or  otherwise,  for 
the  various  elections  held  during  the  year. 

IV.  Suggested  Activities  and  Procedures: 
Answer  these  questions: 

What  was  the  chief  point  of  difference  in  the 
political  thinking  of  Alexander  Hamilton  and 
Thomas  Jefferson? 

Who  was  the  first  President  elected  by  the  pres- 
ent Republican  party.'' 

What  political  parties  appeared  on  the  ballot 
at  the  last  Presidential  election.'' 

What  are  the  advantages  of  different  political 
parties? 

Why  should  every  person  who  is  entitled  to 
vote  cast  his  ballot  at  election? 
Why  are  people  who,  without  good  reason,  fail 
to  vote  called  ballot  slackers? 
Will  a  good  citizen  vote  for  a  political  party 
because  his  parents  or  other  ancestors  voted 
with  this  party  or  will  he  investigate  the  prin- 
ciples  for  which  each  person  on  the  ballot 
stands  and  vote  for  the  candidate  whose  con- 
duct and  views  he  considers  best  for  the  people 
of  the  community,  state  or  nation? 
Class  carry  on  each  government  election  in  imi- 
tation of  actual  procedure. 

Ask  a  representative  of  each  important  political 
party  to  explain  to  the  class  the  principal  points 
in  the  platform  of  his  party. 

Inquire  of  several  people  why  they  chose  the  poli- 
tical party  for  which  they  voted  at  the  last  Presi- 
dential election. 

Decide  whether  or  not  most  of  the  people  of  whom 
inquiry  was  made  had  a  real  knowledge  of  the 
principles  for  which  the  party  that  they  chose 
stood. 

Find  what  percentage  of  the  qualified  voters  of  the 
United  States  cast  their  ballots  at  the  last  Presi- 
dential election. 

Inquire  of  a  number  of  people  who  were  entitled 
to  vote  at  the  last  Presidential  election  whether 
or  not  they  voted. 

Inquire  of  those  who  did  not  vote  why  they  failed 

to  cast  their  ballots. 

Discuss  the  following  problem: 

A  man  believed  very  strongly  in  the  principles 
for  which  a  certain  political  party  stood.  This 
political  party  had  so  few  followers  that  he 
felt  certain  that  its  candidate  would  not  be 
elected.  Nevertheless,  he  voted  for  this  candi- 
date. Another  man  believed  in  the  principles 
of  the  same  political  party.  He  decided  to  vote 
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for  a  candidate  belonging  to  a  different  party 
because  he  felt  that  the  candidates  for  whom 
he  wished  to  vote  would  be  defeated. 
A  third  man  who  believed  in  the  principles  of 
the  same  party  did  not  cast  his  ballot  at  all. 
He  gave  as  a  reason  for  this  the  fact  "that  it 
would  not  do  him  any  good."  Which  one  of 
these  men  do  you  admire  the  most?  Why? 
A  boy  in  a  sixth  grade  class  refused  to  vote  in  a 
class  election  for  officers.  He  gave  as  his  reason 
that  he  did  not  want  "anyone  mad  at  him."  What 
do  you  think  of  such  a  position? 
Each  pupil  write  a  paragraph  on  the  subject  Bal- 
lot Slackers,  telling  why  each  American  citizen 
should  cast  his  ballot  at  every  election  and  what 
he  thinks  of  ballot  slackers. 

V.  Evidences  of  Achievement: 

1.  A  sense  of  the  duty  of  each  citizen  to  cast  his 
vote  at  elections. 

2.  The  beginnings  of  an  ideal  of  intelligent  poli- 
tical affiliations. 

3.  Teacher  organize  true-false,  completion,  or 
other  test  covering  points  that  class  should  master. 
Remove  difficulties  disclosed. 

UNIT  THREE 
Causes  and  Results  of  the  War  of  1812 

I.  Specific  Objectives: 

1.  To  find  some  of  the  causes  for  the  war  of  1812. 

2.  To  learn  some  of  the  principal  events  of  this 
war. 

3.  To  learn  the  worthlessness  of  this  war  to  both 
the  United  States  and  England. 

II.  Content: 

A.  War  between  France  and  England. 

1.  Stimulation  of  American  trade. 

2.  England's  stand  in  Council. 

3.  Napoleon's  Decrees. 

4.  Effect  of  these  upon  American  trade. 

B.  Impressment  of  American  sailors. 

C.  War  with  England. 

1.  American  victories  on  the  sea. 

2.  Burning  by  American  troops  of  parliament 
buildings  in  York,  the  capital  of  Upper  Canada 
and  the  burning  of  Newark,  Canada. 

3.  Burning  of  Washington  by  British. 

4.  Battle  of  New  Orleans. 

D.  Outcomes  of  War. 

1.  No  loss  and  no  gain  for  either  nation. 

2.  Nothing  in  Treaty  of  Peace  about  the  is- 
sues that  caused  the  War. 

3.  Treaty  agreed  only  that  England  and  the 
United  States  should  cease  fighting;  that  con- 
quered lands  should  be  restored  to  their  own- 
ers; that  differences  should  be  left  for  future 
settlement. 

III.  Instructional  Material: 

Pictures  of  the  Ship  Constitution. 

Picture  of  Washington  shortly  before  it  was  burned 

by  the  British. 

Picture  of  the  Battle  of  Lake  Erie. 


IV.  Suggested  Activities  and  Procedures: 
Answer  the  following  questions : 

Why  did  the  United  States  wish  to  sell  goods 
to  both  France  and  England  when  these  coun- 
tries were  at  war  with  each  other? 
It  is  often  said  that  preceding  the  War  of  1812 
the  United  States  had  as  much  reason  to  go  to 
war  with  France  as  with  England.  Find  reasons 
for  this  statement. 

What  is  the  meaning  of  "Once  an  Englishman 
always  an  Englishman." 

What  is  the  present  attitude  of  the  United 
States  toward  citizenship  of  Americans  in 
other  countries?  For  example,  the  Canadian 
Citizens  who  have  emigrated  from  the  United 
States  to  Canada? 

Give  some  events  in  the  English  attempt  to 
search  American  vessels  for  British  Subjects. 

Tell  the  story  of  the  Chesapeake  and  the  Leopard. 
Discuss  methods  through  which  Great  Britain  and 
the  United  States  would  probably  handle  a  similar 
disagreement  at  the  present  time. 
Find  why  the  New  England  States  were  opposed 
to  war  with  England. 

Find  the  number  of  warships  possessed  by  Eng- 
land at  this  time  and  those  possessed  by  the  United 
States.  (Gordy's  History  of  the  United  States, 
p.  225,  states  that  England  had  a  navy  of  about 
1000  vessels,  many  of  them  of  the  largest  and  most 
powerful  class,  while  the  United  States  navy  con- 
tained about  twelve  war  vessels,  none  of  them 
large.) 

In  about  six  months  of  fighting  in  the  War  of  1812 
Great  Britain  lost  every  one  of  the  six  vessels  that 
fought  with  the  Americans.  How  many  vessels  did 
Great  Britain  still  have? 

Tell  some  of  the  exploits  of  the  Ship  Constitution. 
Give  the  main  points  of  the  Battle  of  Lake  Erie ; 
the  burning  of  Washington. 

Tell  the  story  of  the  writing  of  the  Star  Spangled 
Banner. 

It  has  been  said  that  in  the  War  of  1812  the 
Americans  were  highly  successful  in  individual  ex- 
ploits but  that  in  general  campaigns  they  failed. 
Try  to  explain  this. 

Why  was  the  United  States  willing  to  make  peace 
with  Great  Britain  with  no  mention  of  the  princi- 
pal reason  for  going  to  war? 

Why  do  both  England  and  the  United  States  re- 
gret the  battle  of  New  Orleans? 

Discuss  the  meaning  of  the  following  statements 
from  Wittke's  History  of  Canada,  pp  87,  88: 

"United  States  Troops  in  April  (1813)  cap- 
tured York,  the  Capital  of  Upper  Canada,  and 
burned  the  Parliament  Buildings.  In  December 
an  American  detachment  burned  Newark,  and 
left  the  inhabitants  homeless  in  the  dead  of 
Winter.  For  this  act  of  vandalism,  which  was 
disavowed  by  the  Washington  Government,  the 
Commander  of  the  troops  lost  his  commission. 
*  *  *  In  August,  1814  *  *  *  the  British  entered 
Washington,  President  Madison  fled  from  the 
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Capital,  and  in  retaliation  for  the  burning  of 
public  buildings  at  York,  the  British  applied 
the  torch  to  the  White  House  and  several  other 
Government  Buildings." 
(York  is  now  Toronto.) 
Canadian   histories   state  that   Canada  defeated 
American  troops  when  they  attempted  to  invade 
Canada.  Is  this  true? 

The  burning  by  United  States  troops  of  the  Par- 
liament buildings  in  York,  Canada,  and  the  burning 
of  Newark,  a  town  in  Canada,  as  a  result  of  which 
the  inhabitants  were  without  shelter  in  the  dead  of 
winter  took  place  before  the  British  burned  Wash- 
ington. Can  the  class  see  any  reason  why  the 
British  might  feel  justified  in  burning  Washington? 
Why  may  the  War  of  1812  be  described  as  a 
valueless  war? 

V.  Evidences  of  Achievement: 

1.  A  sense  of  the  fact  that  attempts  to  invade 
Canada  were  not  successful. 

2.  A  feeling  of  regret  for  the  burning  of  York 
and  Newark. 

3.  A  consciousness  of  the  fact  that  this  war 
brought  no  gain  to  either  side. 

4.  Teacher  organize  test  covering  points  to  be 
mastered.    Remove  weaknesses  disclosed. 

UNIT  FOUR 
The  Expansion  of  the  United  States 

I.  Specific  Objectives: 

1.  To  find  how  the  United  States  has  expanded  its 
boundaries  since  Washington  was  President. 

2.  To  compare  the  population  of  the  nation  when 
Washington  was  President  witli  the  population  at 
the  present  time. 

II.  Content: 

A.  Extent  of  nation  when  the  Constitution  was 
adopted. 

1.  Western  boundary. 

2.  Southern  boundary. 
.3.  Northern  boundary. 

B.  Accessions  of  territory. 

1.  Purchase. 

2.  Annexation. 

3.  Treaty. 

4.  Cession. 

III.  Instructional  Material: 

Map  showing  extent  of  territoi'y  of  the  United 
States  when  Washington  was  president. 
Commercial   seat  maps   or   outline  maps   of  the 
United  States  prepared  by  teacher  or  class. 

IV.  Suggested  Activities  and  Procedures: 

Examine  a  map  of  the  United  States  when  Wash- 
ington was  President. 

List  additions  made  to  this  territory  since  that 
time. 

Find  manner  in  which  each  addition  was  obtained. 
Make  a  booklet  entitled  The  Growth  of  the  United 


States.  Include  a  map  in  colors  showing  each  addi- 
tion with  date  and  history. 

Find  the  population  of  the  United  States  in  1790 
when  the  first  census  was  taken;  for  1930  when 
the  last  census  was  taken  or  an  official  estimate 
of  population  nearer  to  the  present  date. 

Find  the  number  of  times  the  population  has  multi- 
plied since  the  1790  figures. 

Find  the  same  figures  for  Pennsylvania. 

V.  Evidences  of  Achievement: 

1.  A  sense  of  the  fact  that  the  United  States  has 
grown  to  its  present  size  through  additions  obtained 
in  various  ways. 

UNIT  FIVE 
The  Movement  Into  the  West 

I.  Specific  Objectives: 

1.  To  find  some  of  the  reasons  for  the  Westward 
movement. 

2.  To  learn  means  of  travel  used  by  the  early 
settlers  in  going  into  the  West. 

II.  Content: 

A.  Reasons  for  settling  the  Middle  West  and  the 
Far  West. 

1.  Cheap  lands. 

2.  Discovery  of  gold  in  California. 

3.  Better  economic  opportunity. 

4.  Fur  trade. 

B.  Breaks  through  the  Appalachian  Highlands. 

1.  Ohio  and  tributaries. 

2.  Cumberland  Gap. 

C.  Methods  of  transportation. 

1.  Canoes  and  other  boats. 

2.  Hoi-seback. 

3.  Wagons  drawn  by  oxen  or  horses. 

4.  The  prairie  schooner  or  covered  wagon. 

D.  Sea  routes  to  Pacific  Coast. 

1.  Entire  route  by  sea  around  Cape  Horn. 

2.  Sea  route  with  land  journey  across  Isthmus 
of  Panama  or  other  land  route. 

III.  Suggested  Activities  and  Procedures: 

Find  reason  for  organizing  the  Northwest  territory. 
Find  what  provision  was  made  for  education  in 
organizing  this  territory. 

Locate  Detroit,  Michelamacinac,  Sault  St.  Marie, 
St.  Joseph,  Vincennes. 

Find  the  nationality  of  tlie  people  who  first  settled 
these  towns. 

Review  circumstances  under  which  this  territory 
passed  from  the  hands  of  the  French  into  the 
hands  of  the  English ;  how  it  passed  from  the 
hands  of  the  English  into  the  hands  of  the  United 
States. 

Indicate  on  map  the  two  most  common  routes  from 
the  East  into  the  territory  of  the  Allegheny  and 
Blue  Ridge  Mountains. 

Find  through  which  one  of  these  routes  Daniel 
Boone  went  into  Kentucky. 

Read  story  of  Daniel  Boone.  Dramatize  some  of 
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his  adventures  with  the  Indians ;  build  or  describe 
the  fort  at  Boonesboro;  locate  this  fort  on  a  map. 

Give  main  points  of  the  Lewis  and  Clark  Expedi- 
tion into  the  Northwest. 

Find  services  that  Sacajawea,  The  Bird  Woman, 
rendered  in  this  expedition. 

Try  to  find  a  picture  of  Sacajawea. 

Determine  the  importance  of  Lewis  and  Clark's 
expedition  in  the  later  life  of  the  nation. 

Find  main  facts  in  the  expedition  carried  on  by 
Captain  Zebulon  Pike.  Locate  Pikes  Peak. 

Read  the  story  of  the  destruction  of  Custer's 
forces  by  Sitting  Bull. 

Examine  pictures  illustrating  the  cattle  industry 
in  the  West ;  the  wheat  industry ;  other  agricultural 
industries. 

Read  at  least  two  stories  or  poems  dealing  witli 
early  life  in  the  West  and  Northwest. 

Find  how  the  Erie  Canal  helped  to  settle  the  West. 

Find  how  the  steamboat  helped  settle  the  West. 

Teacher  read  to  pupils  portions  of  story  of  Cov- 
ered Wagon. 

Pupils  who  are  interested  read  all  of  the  story. 

Pupils  tell  stories  that  have  been  handed  down 
to  them  of  members  of  their  families  who  went 
into  the  Far  West  during  the  covered  wagon  period. 

Write  a  short  play  in  which  the  scenes  are  laid 
in  a  Covered  Wagon  Train  on  its  way  to  a  point 
in  California  or  Oregon.  Make  puppets  to  repre- 
sent characters  in  this  play.  Give  play  for  parents 
or  for  another  audience  on  approximate  date  of 
first  settlement  in  home  community  or  county  or 
other  such  event  of  special  significance  to  home 
community.  Call  this  Pioneer  Day. 

IV.  Evidences  of  Achievement: 

1.  An  appreciation  of  the  courageous  and  adven- 
turous spirit  of  the  early  immigrants  to  the  West. 

2.  A  sense  of  the  historical  importance  of  Lewis 
and  Clark's  expedition. 

3.  Teacher  organize  tests  covering  points  that 
should  be  mastered. 

4.  Remove  difficulties  disclosed. 

UNIT  SIX 

Changes  in  Transportation  and  Communication 

I.  Specific  Objectives: 

1.  To  consider  the  principal  developments  in 
transportation  and  communication  since  the  United 
States  was  established. 

II.  Content: 

A.  Early  transportation. 

1.  Few  roads  for  wheeled  vehicles  especially 
in  South. 

a.  Much  travel  by  horseback  and  by  boat. 

b.  First  stage  coach  between  New  York  and 
Philadelphia,  1756;  time,  three  days  of 
sixteen  or  seventeen  hours  each. 


c.  1758  coach  called  flying  machine;  time 
cut  to  two  days. 

d.  Took  longer  at  that  time  to  go  from  New 
York  to  Boston  than  from  New  York  to 
San  Francisco  at  the  present  time. 

2.  Situation  changed  but  little  when  Washing- 
ton became  President. 

B.  Early  communication. 

1.  Benjamin  Franklin,  Postmaster  General, 
1753-1774. 

a.  Most  letters  carried  by  chance  travelers. 

b.  Pony  Express. 

C.  Growth  of  means  for  transportation  and  com- 
munication. 

1.  Locomotive,  steamboat,  airplane,  telegraph, 
telephone,  radio. 

2.  Mississippi  River. 

3.  Building  of  railroad  across  the  Continent; 
meeting  of  sections  from  East  and  West  at 
Ogden,  Utah. 

4.  Charles  A.  Lindbergh's  flight  to  Paris; 
Amelia  Earhart  Putnam's  flight  across  the 
Atlantic. 

III.  Instructional  Material: 
Pictures  of  early  locomotives. 

IV.  Suggested  Activities  and  Procedures: 

Organize  an  exhibit  showing  development  in  trans- 
portation and  communication  since  the  settlement, 
of  the  United  States  to  the  present  time.  This  may 
be  made  up  of  actual  articles  related  to  transporta- 
tion and  communication  or  of  pictorial  materials, 
original  pictures,  miniature  articles  made  by  pupils 
and  other  materials  relating  to  the  subjects.  Label 
each  exhibit  with  approximate  date  of  period  when 
it  was  commonly  used. 

Answer  these  questions: 

Who  was  the  first  Postmaster  General  of  the 
United  States? 

When  Washington  was  President,  how  long  did  it 
take  a  coach  to  go  from  New  York  to  Philadelphia? 
from'  New  York  to  Boston? 

How  long  does  it  take  at  the  present  time  for  a 
fast  train  to  go  from  New  York  to  San  Francisco? 

How  long  does  it  take  an  airplane  to  go  from  New 
York  to  San  Francisco? 

In  Washington's  time  about  how  long  did  it  take 
a  letter  to  go  from  New  York  or  Philadelphia  to 

Paris  ? 

How  long  did  it  take  Lindbergh  to  go  from  New 
York  to  Paris? 

Amelia  Earhart  Putnam  from  New  York  to  Ire- 
land? 

Who  paid  the  postage  on  letters  when  Washington 
was  President? 

Who  invented  the  telegraph  instrument?  the  tele- 
phone? phonograph?  radio?  wireless  telegraphy? 
Who  was  the  leader  in  securing  the  Erie  Canal? 
the  Panama  Canal? 
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What  effect  did  the  Erie  Canal  have  upon  the 

growth  of  New  York  City? 

Of  what  use  is  the  radio  to  ships  in  distress? 

Of  what  use  was  the  radio  to  Byrd  when  he  was 

at  the  South  Pole? 

Find  pictures  of  early  locomotives. 

Discuss  relation  of  railroads  and  canals  to  the 

settling  of  the  West  and  Northwest. 

Discuss  relation  of  Mississippi  River  to  the  selling 

of  their  products  by  the  states  near  the  stream  and 

its  tributaries. 

Tell  story  of  Lincoln's  first  trip  on  the  Mississippi. 
Teacher  read  to  pupils  selections  from  Mark 
Twain's  Life  on  the  Mississippi. 
Pupils  who  are  interested  read  remainder  of  story. 
Pupils  dramatize  an  episode  in  this  story. 
Compare  methods  used  by  Americans  in  digging 
the  Panama  Canal  with  methods  used  by  the 
French. 

Discuss  value  of  airplane. 

Discuss  possible  improvements  in  transportation 
and  communication  one  hundred  years  hence. 

V.  Evidences  of  Achievement: 

A  sense  of  the  improvements  in  communication  and 
transportation  in  the  last  hundred  years. 

A  recognition  of  the  fact  that  modern  science  has 
made  neighbors  of  the  world. 

Teacher  organize  test  covering  points  to  be  mas- 
tered. Remove  weaknesses  disclosed. 

UNIT  SEVEN 
The  Civil  War  Period 
I.  Specific  Objectives: 

1.  To  learn  how  the  permanency  of  the  Union  was 
assured. 

2.  To  learn  some  of  the  lessons  that  the  Civil  War 
taught  us. 

3.  To  realize  some  of  the  difficulties  of  the  South 
during  the  period  of  reconstruction. 

II.  Content: 

A.  Differences  of  opinion  as  to  permanency  of 
Union  under  the  Constitution. 

1.  Permanent  or  at  discretion  of  States. 

a.  Kentucky  Resolution. 

b.  Threat  of  the  New  England  States  to 
secede  in  War  of  1812. 

c.  Webster's  opinion  respecting  the  Union. 

d.  George  Washington's  opinion. 

B.  Differences  in  occupations  and  the  status  of 
the  laborer  in  the  North  and  South. 

1.  Larger  development  of  industries  in  the 
Nortli  than  in  the  South. 

2.  Large  immigrant  population  in  North  fur- 
nished an  abundance  of  cheap  labor.  Slavery 
in  North  abolished. 

3.  Southern  people  considered  slavery  neces- 
sary. 


4.  Effect  of  invention  of  cotton  gin  on  slavery. 

C.  Tariff 

1.  Differences  respecting  tariff  in  North  and 
South. 

a.  North  wished  its  industries  protected. 

b.  South  objected  to  additional  cost  of  com 
modifies  brought  about  by  tariff. 

D.  Results  of  disagreements. 

1.  Growth  of  a  widening  breach  between  the 
North  and  the  South. 

2.  Permanency  of  the  Union  emphasized  more 
and  more  in  the  North. 

3.  The  state  as  sovereign  within  itself  em- 
phasized more  and  more  in  the  South. 

4).  South  expected  freedom  of  slaves  would 
follow  with  election  of  Abraham  Lincoln. 

5.  Southern  states  seceded  from  Union  and 
organized  the  Confederate  States  of  America. 

6.  Attack  on  Fort  Sumter. 

7.  The  Monitor  and  the  Merrimac. 

8.  Battle  of  Gettysburg. 

E.  Results  of  Civil  War. 

1.  Permanency  of  Union  assured. 

2.  Beginning  of  iron  and  steel  ships. 

3.  Slavery  abolished. 

i.  Untold  destruction  and  loss  of  property  in 
the  South ;  great  loss  of  life  by  both  North  and 
South. 

F.  Period  of  Reconstruction. 
1.  Carpet  Bag  Rule. 

G.  The  New  South. 

1.  Growth  of  industry. 

2.  Educational  development. 

3.  Attachment  to  the  Union  proved. 

a.  Spanish  American  War. 

b.  World  War. 

III.  Instructional  Material: 
Map  of  Pennsylvania. 

Pictures  relating  to  surrender  of  General  Lee's 
army  to  General  Grant. 

IV.  Suggested  Activities: 

Find  differences  of  opinion  that  made  organization 
and  ratification  of  the  Constitution  difficult. 
Give  the  two  ways  in  which  different  people  inter- 
preted the  "Union  of  the  States." 
Give  main  differences  between  Hamilton  and  Jef- 
ferson respecting  the  relation  of  the  State  to  the 
Nation. 

Give  the  views  of  Jefferson  with  respect  to  nulli- 
fication by  states  of  any  act  passed  by  Congress 
that  a  state  may  regard  as  unconstitutional  as  ex- 
pressed in  the  Kentucky  resolution;  reasons  for 
Hartford  Convention  in  War  of  1812  and  main 
points  recommended. 

Discuss  the  result  with  respect  to  law  and  order 
and  permanency  of  the  Union  if  each  state  could 
determine  whether  or  not  it  would  obey  a  law  made 
by  Congress  that  the  Supreme  Court  had  declared 
Constitutional. 
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Answer  these  questions: 

Into  what  Colony  was  slavery  first  introduced  into 
the  United  States?  Give  year. 

Why  did  the  people  in  the  North  find  slavery  un- 
profitable? 

How  did  the  people  in  the  Southern  States  regard 
slavery  from  the  point  of  necessity  and  money 

making? 

How  might  slavery  have  been  abolished  with  the 
expenditure  of  less  money  than  the  cost  of  the 
Civil  War? 

What  advantages  would  such  a  settlement  have 
over  the  Civil  War  in  addition  to  the  money  saved? 

Why  did  the  Confederate  States  secede  when  Lin- 
coln was  elected  President? 

Find  main  points  in  lives  of  General  Ulysses  S. 
Grant  and  General  Robert  E.  Lee. 

Locate  Gettysburg  on  map.  Pupils  who  have  visited 
the  battlefield  of  Gettysburg  relate  their  ex- 
periences. 

Decide  why  this  battle  was  important. 

Find  pictures  relating  to  the  surrender  at  Appom- 
matox  Courthouse. 

Organize  a  Lincoln  Birthday  program.  Include 
dramatizations  of  some  of  the  following  episodes 
and  activities. 

Present  day  meeting  between  a  survivor  of  the 
Union  Army  and  a  survivor  of  the  Confederate 
Army  in  which  the  Union  soldier  expresses  his 
admiration  for  the  way  in  which  Confederates 
fought  and  the  Confederate  soldier  emphasizes  the 
honest  belief  of  the  Confederates  in  their  cause 
and  gives  reasons  for  his  belief  at  the  present  time 
that  they  were  mistaken. 

Surrender  at  Appommatox  Courthouse. 

Grant's  orders  that  all  Confederates  who  had 
horses  should  be  allowed  to  take  them  home. 

Rations  issued  to  soldiers. 

Class  and  teacher,  working  together,  write  a  short 
article  entitled,  "What  Lincoln  would  say  of  the 
period  of  Reconstruction  if  he  were  alive  today." 

Prepare  a  puppet  show  in  which  four  or  five  carpet 
baggers  tell  how  they  propose  to  make  money  and 
get  possession  of  southern  plantations. 

Discuss  importance  of  the  Monitor  and  the  Mer- 
rimac  in  relation  to  changes  in  ship  building. 

Decide  why  we  speak  of  "The  New  South." 

List  some  advances  in  agricultural  production  and 
the  establishment  of  industrial  plants  in  the  south 
since  the  close  of  the  Civil  War. 

Discuss  present  advantages  of  South  over  the 
North  in  the  manufacture  of  cotton  goods. 

Find  why  Birmingham,  Alabama,  is  called  the 
Pittsburgh  of  the  South. 

Decide  in  what  ways  public  education  has  improved 
in  the  new  South. 

For  Lincoln's  birthday  make  and  present  a  "movie" 
called  Abraham  Lincoln  for  one  of  the  lower 
grades:  Organize  episodes  to  be  included;  make 


large  pictures  on  a  continuous  roll  of  paper  or 
paste  them  on  such  paper. 

Fasten  to  two  curtain  rollers  or  broom  sticks.  Ar- 
range stage. 

Find  if  any  men  who  were  in  the  Union  Army  live 
in  the  community. 

If  there  are  any  such,  class  write  a  note  to  some 
of  them  or  to  all  of  them,  if  the  number  is  small, 
and  ask  if  class  or  committees  may  call;  or  per- 
haps some  of  these  soldiers  may  accept  an  invita- 
tion to  visit  the  school. 

The  same  plan  may  be  followed  if  survivors  of  the 
Confederate  Army  live  in  tlie  neighborhood.  Class 
discuss  conduct  in  making  such  calls  or  in  receiving 
these  soldiers  if  they  come  to  the  school. 

In  what  part  of  the  nation  was  Memorial  Day 
first  inaugurated? 

What  is  the  practice  on  this  Day  with  respect  to 
the  decoration  of  the  graves  of  Union  soldiers  and 
Confederate  soldiers? 

Read  the  poem  The  Blue  and  the  Gray.  What  does 
the  author  mean  when  he  says  "They  banish  our 
anger  forever  when  they  laurel  the  graves  of  our 
dead"? 

Before  next  Decoration  Day  find  if  there  are  any 
men  buried  in  the  cemeteries  with  which  pupils 
are  acquainted  who  had  served  in  the  Confederate 
Army;  in  the  Union  Army.  If  there  are  any  such 
class  arange  to  decorate  the  graves  of  at  least  one 
Confederate  soldier  and  one  Union  soldier. 

V.  Evidences  of  Achievement. 

1.  An  appreciation  of  the  honesty  of  the  convic- 
tions of  the  Confederate  States. 

2.  A  sense  of  the  fine  character  of  General  Lee. 

3.  Appreciation  of  General  Grant's  sympathy  for 
the  defeated  Confederate  Army. 

4.  Appropriate  conduct  in  visiting  or  receiving 
survivors  of  the  Union  or  Confederate  Armies. 

5.  Teacher  organize  list  covering  points  to  be 
mastered.  Remove  difficulties  disclosed. 

UNIT  EIGHT 
Forefathers 

I.  Specific  Objectives: 

1.  To  find  from  what  country  the  ancestors  of  the 
present  citizens  of  the  United  States  came. 

2.  To  appreciate  the  debt  that  the  United  States 
owes  to  other  nations. 

II.  Content: 

A.  Indians,  original  occupants. 

B.  Nationalities  of  early  discoverers,  explorers, 
settlers,  laborers. 

1.  Christopher  Columbus,  Italian. 

2.  Americo  Vespucci,  Italian. 

3.  John  Smith,  English. 

4.  Pilgrims,  English. 

5.  Pennsylvania,  English,  German;  Florida, 
Southwest  and  California,  Spanish. 
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C.  The  Negro. 

1.  Original  home  in  Africa. 

2.  First  brought  to  present  territory  of  the 
United  States  as  slaves  and  sold  to  colonists  in 
Virginia  in  1619. 

3.  Freedom  established  through  the  Civil  War. 

4.  Ignorant  and  illiterate  when  they  became 
citizens. 

5.  Improvement  with  opportunity. 

a.  Rapidly  taking  advantage  of  their  op- 
portunities for  education. 

b.  Many  attending  colleges. 

c.  Are  taking  places  in  the  professions  and 
in  the  fields  of  art,  music  and  literature. 

d.  Some  schools  for  higher  education  of 
Negroes. 

(1)  Hampton  Institute. 

(2)  Fiske  University. 

(3)  Howard  University. 

(4)  Tuskeegee  University. 

6.  Examples  of  outstanding  negroes. 

a.  Banneker,  one  of  six  commissioners  who 
laid  out  the  city  of  Washington,  1793. 

b.  Booker  T.  Washington,  Tuskeegee  Uni- 
versity. 

c.  Paul  Robson,  took  leading  part  in 
O'Neill's  play  Emperor  Jones. 

d.  Paul  Dunbar,  poet. 

e.  Henry  Ossawa  Tanner,  artist.  (Born  in 
Pittsburgh). 

D.  Early  immigration. 

1.  Louisiana  territory  settled  by  French. 

2.  Early  immigration  largely  English,  Irish 
and  German. 

E.  Later  immigration. 

1.  Almost  all  peoples  in  the  world  represented. 

2.  Larger  number  from  European  countries. 

3.  Large  middle  West  and  Western  immigra- 
tion, German,  Polish,  Scandinavian. 

III.  Instructional  Material: 
1.  Map  of  the  world. 

IV.  Suggested  Activities  and  Procedures: 

Pupils  in  class  locate  on  map  countries  from  which 
their  original  ancestors  came  to  America. 

Make  a  list  of  these  nations. 

Determine  the  nationality  among  those  listed  that 
has  the  oldest  civilization ;  nationalities  that  have 
produced  greater  masterpieces  in  literature,  art, 
and  music  than  the  United  States  has  produced. 

Organize  a  Forefathers  exhibition.  Arrange  ex- 
hibits of  pictures  and  other  materials  illustrating 
outstanding  contributions  in  art,  literature,  music 
and  other  productions  of  nationalities  from  which 
the  forefathers  of  the  pupils  in  the  class  came. 
Find  the  contributions  to  life  in  the  United  States 
made  by  the  following  citizens  who  were  of  for- 


eign birth  or  the  children  of  foreign  born  parents: 

John  Paul  Jones,  Scotland. 

Andrew  Jackson,  parents  Scotch-Irish. 

Philip  Sheridan,  parents  born  in  Ireland. 

James  J.  Hill,  Canada. 

Alexander  Bell,  Scotland. 

Anna  Howard  Shaw,  Scotland. 

Alexander  Hamilton,  West  Indies. 

Add  others. 

Decide  why  the  United  States  is  sometimes  called 
a  "melting  pot." 

Find  outstanding  contributions  to  the  world  of  the 
following  people: 

Marconi,  (Italian). 
Moses,  (Jew). 

Christopher  Columbus,  (Italian). 
Hindenberg,  (German). 
Madam  Curie,  (French). 
Pasteur,  (French). 
George  Stephenson,  (English). 
Mozart,  (Austrian). 
Velasquez,  (Spanish). 

Add  other  outstanding  personalities  who  were 
citizens  of  other  nations. 

Answer  these  questions: 

Did  the  negro  slaves  come  to  the  United  States 
voluntarily.?  Who  brought  them? 

Flow  did  the  negro  contribute  to  the  growth  of  the 
South.? 

How  is  he  contributing  to  the  life  of  the  nation 
at  the  present  time.?  (Served  in  World  War: 
works;  owns  or  rents  property). 
The  percentage  of  deaths  is  considerably  greater 
for  our  negro  population  than  for  our  white  pop- 
ulation. How  is  this  explained?  (Too  poor  to  pay 
the  rent  for  sanitary  homes;  too  poor  to  secure 
proper  medical  attention;  exposure  to  elements; 
lack  of  nourisliing  food;  and  other  reasons  that 
naturally  grow  out  of  the  negro's  economic  posi- 
tion and  ignorance  of  hygienic  principles.) 
Tell  something  of  the  lives  of  negroes  a?  slaves: 
What  financial  return  did  they  receive  for  their 
labor?  Did  they  receive  an  education? 

Teacher  read  to  class  selections  from  Uncle  Tom's 
Cabin. 

Pupils  who  are  interested  read  complete  story. 
Teacher  read  two  or  three  poems  respecting  slavery 
by  Whittier  or  other  poets. 

Teacher  read  several  poems  by  Paul  Dunbar, 
negro  poet. 

Pupils  find  pictures  illustrating  slavery  in  the 
United  States. 

Teacher  read  selections  from  Booker  T.  Washing 
ton's  Up  From  Slavery.  Pupils  who  are  interested 
read  entire  book. 

Pupils  report  any  information  they  may  have 
respecting  colleges  for  negroes. 

Tell  the  purpose  of  the  Cheyney  Training  School 
for  negroes. 

Should  the  white  people  in  the  United  States  help 
the  negro  population  to  secure  an  education  and 
to  learn  to  live  more  healthfully? 
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If  pupils  have  access  to  a  library  containing  a 
Who's  Who  in  Colored  America  examine  this  book. 
Find  biography  of  at  least  three  noted  negroes. 
How  can  boys  and  girls  in  school  help  the  negro 
to  be  happy  and  to  improve  his  condition? 

V.  Evidences  of  Achievement: 

1.  A  sense  of  the  contributions  of  various  nations 
to  the  life  of  the  United  States. 

2.  A  consciousness  of  the  fact  that  the  ancestors 
of  all  Americans  except  Indians  came  from  some 
other  country. 

3.  A  realization  of  the  fact  that  the  negro  was 
forced  to  come  to  tlie  United  States. 

4.  An  appreciation  of  the  importance  of  education 
for  the  negro. 

5.  A  desire  to  be  kind  to  the  negro  and  help  to  im- 
prove his  condition. 

UNIT  NINE 
The  World  War 

I.  Specific  Objectives: 

1.  To  find  some  reasons  for  the  World  War. 

2.  To  find  some  reasons  for  the  entrance  of  the 
United  States  into  this  War. 

3.  To  find  some  reasons  for  the  success  of  the 
United  States  in  carrying  on  our  part  in  the  World 
War. 

4.  To  discuss  means  through  which  this  war  might 
have  been  avoided. 

II.  Content: 

A.  Reasons  for  World  War. 

1.  Fear  of  European  nations  of  one  another. 

a.  Many  wars  between  various  nations  in 
past. 

b.  Rivalry  for  trade  and  territory. 

2.  Europe  an  armed  camp. 

a.  Large  numbers  of  men  constantly  being 
trained  for  war. 

b.  Suspicious,  revengeful,  and  defensive 
attitudes  toward  other  nations  encouraged 
in  the  schools. 

3.  Immediate  cause  of  World  War. 

a.  Archduke  Ferdinand,  Austrian  Crown 
Prince,  assassinated  by  a  man  of  Serbian 
blood. 

b.  Serbia  held  responsible  by  Austria. 

4.  Nearly  whole  world  drawn  into  war. 

5.  Principal  nations  involved  on  each  side. 

6.  Entrance  of  United  States  into  World  War. 

a.  Anxiety  of  both  sides  in  War  to  keep 
goods  from  the  United  States  from  other 
side. 

b.  Search  of  our  ships  by  English:  Life  of 
no  American  lost. 

c.  Unrestricted  submarine  warfare  by  Ger- 
many ;  Lives  of  many  Americans  lost. 

7.  Marshall  Foch  given  control  of  all  Allied 
troops. 


8.  General  Pershing  leader  of  American  Army 
in  France. 

B.  Reasons  for  the  success  of  the  United  States 
in  carrying  on  its  part  in  the  World  War. 

1.  Unity  of  people. 

2.  Selective  draft. 

3.  Saving  of  food  for  Americans  and  Allied 
Armies. 

a.  Wheatless  and  meatless  days. 

b.  Sparing  use  of  butter  and  sugar. 

c.  Prohibition  of  use  of  grains  for  making 
alcoholic  beverages. 

C.  Victory  of  Allies. 

1.  Armistice  Day. 

2.  Abdiction  of  German  Emperor. 

3.  Establishment  of  German  Republic. 

III.  Instructional  Material: 
1.  Map  of  world. 

IV.  Suggested  Activities  and  Procedures: 

Locate  on  map  of  world  countries  of  our  Allies  in 
the  World  War. 

Answer  the  following  questions: 

What  were  the  advantages  of  a  selective  draft? 
In  what  ways  did  the  people  in  the  United 
States  save  foods  for  the  soldiers  in  the  Amer- 
ican army  and  the  armies  and  peoples  of  allied 
countries  ? 

Who  was  President  of  the  United  States  during 
the  World  War? 

Who  was  Commander  in  Chief  of  the  American 
armies  ? 

Discuss  particular  ways  in  which  the  establish- 
ment of  a  Republic  in  Germany  has  changed  the 
government  of  that  nation. 

Give  the  name  of  the  President  of  Germany  at  tht 
present  time. 

Pupils  whose  fathers  or  other  relatives  were 
soldiers  in  the  World  War  report  this  fact;  whose 
mothers  or  other  female  relatives  worked  as  nurses 
in  this  war  or  helped  in  some  other  official  capacity. 

Find  the  date  of  Armistice  Day. 

Tell  why  we  revere  this  day. 

Organize  an  Armistice  Day  program.  Invite  ? 
soldier  in  the  World  War  who  was  on  the  fighting 
line  when  the  armistice  was  declared  to  describe 
this  event. 

Ask  an  American  soldier  in  the  World  War  who 
was  in  the  German  Army  of  Occupation  to  come 
to  the  school  and  talk  about  the  virtues  of  the 
Germans;  someone  who  was  in  France  with  the 
American  army  to  talk  about  the  virtues  of  the 
French  people;  someone  who  is  well  acquainted 
with  England  to  talk  about  the  virtues  of  the 
English  people. 

Class  write  note  of  thanks  to  each  speaker. 

What,  did  President  Wilson  mean  when  he  said 
that  our  quarrel  was  with  the  German  Government 
and  not  with  the  German  people? 
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President  Wilson  said  also  that  the  Germans  in 
the  United  States  were  "as  true  and  loyal  Amer- 
icans as  if  they  had  never  known  any  other 
fealty."  What  did  he  mean  by  this? 
Compare  the  attitude  of  our  people  toward  this 
war  with  their  attitude  toward  the  War  of  1812;' 
the  unity  of  our  people  in  this  war  with  the  divi- 
sion that  existed  in  the  Civil  War. 
Suggest  means  through  which  the  World  War 
might  have  been  avoided. 

On  Flag  Day  ask  a  member  of  the  American 
Legion  or  of  the  Veterans  of  Foreign  Wars  to 
talk  to  the  class  on  the  work  that  his  organization 
is  trying  to  do. 

Decorate  the  classroom  appropriately  for  this  oc- 
casion. 

Class  write  a  note  of  thanks  to  the  speaker. 
V.  Evidences  of  Achievements: 

1.  A  sense  of  the  fact  that  in  the  World  War  the 
American  people  proved  that  "in  Union  there  is 
strength." 

2.  Growth  of  a  feeling  of  fair  play  for  Germany 
and  her  allies;  of  hope  that  the  Republics  set  up 
by  Germany  and  her  allies  may  be  successful. 

3.  An  appreciation  of  the  virtues  of  our  allies  in 
the  World  War. 

4.  Teacher  organize  a  test  covering  points  that 
should  be  mastered. 

Remove  difficulties  that  this  test  discloses. 

UNIT  TEN 
Our  Neighbors  in  the  Western  Hemisphere 

I.  Specific  Objectives: 

1.  To  learn  the  principal  points  in  the  development 
of  otlier  countries  in  the  New  World,  in  the  period 
from  1789  to  the  present  time. 

2.  To  learn  some  of  their  points  of  view  where 
the  United  States  is  concerned. 

II.  Content: 

A.  Canada. 

1.  Fine  relationships  between  Canada  and  the 
United  States. 

a.  Boundary  line  unfortified. 

2.  Mutual  immigrations. 

a.  In  1930  more  than  1,200,000  citizens  of 
tlie  United  States  had  been  born  in  Canada. 

b.  In  ten  years  ending  in  1931  American 
emigrants  to  Canada  numbered  238,000 
people. 

3.  Peace  bridge  between  Buffalo,  N.  Y.,  and 
Fort  Erie,  Ontario. 

B.  Latin  American  countries. 

1.  Originally  Spanish  colonies  with  exception 
of  Brazil  which  was  a  Portuguese  colony. 

2.  National  episodes. 

a.  Establishment  of  Mexican  Republic, 
1821. 

b.  Texas  originally  part  of  Mexico  declared 
its  independence  from  that  country  and  ap- 
plied for  admission  to  the  United  States. 
Became  a  state,  1845. 


c.  Resentment  of  Mexico  brought  on  war 
between  United  States  and  Mexico. 

d.  Results  of  this  War. 

(1)  Annexation  of  large  extent  of  ter- 
ritory including  California,  Nevada, 
Utah,  and  parts  of  Colorado,  Arizona 
and  New  Mexico. 

(2)  As  offset.  United  States  paid  to 
Mexico  fifteen  million  dollars  and  sat- 
isfied claims  of  American  citizens  against 
that  nation  to  the  amount  of  three  mil- 
lion, five  hundred  thousand  dollars. 

(3)  Boundary  disputes  between  the 
United  States  and  Mexico  settled 
through  the  Gadsden  purchase  of  Mes- 
sila  Valley  for  ten  million  dollars. 

3.  Separation  of  Spanish  colonies  in  South 
America  from  the  Mother  Country,  1816-1822. 

a.  Bolivar. 

b.  San  Martin. 

4.  Establisliment  of  Republic  of  Brazil. 

a.  Settled  by  Portuguese. 

b.  Became  independent  monarchy. 

c.  Establishment  of  Republic,  1889. 

5.  Holy  Alliance. 

a.  Organization  of  European  rulers  for  pur- 
pose of  crushing  revolutions  and  to  restore 
conditions  as  they  were  before  the  French 
Revolution  and  the  time  of  Napoleon. 

b.  Threat  against  South  American  Re- 
publics. 

c.  Monroe  Doctrine,  a  warning  to  members 
of  Holy  Alliance. 

d.  Monroe  Doctrine  approved  by  England 
who  was  not  a  member  of  the  Holy  Alliance. 

6.  Cuba. 

a.  Long  in  rebellion  against  Spain. 

b.  Separation  attained  in  1898. 

c.  Became  a  Republic  in  1902. 

d.  Relation  of  Spanish-American  War  to 
independence  of  Cuba. 

7.  Colombia. 

a.  Originally  included  Panama. 

b.  Refused  to  sell  territory  to  the  United 
States  for  Panama  Canal. 

c.  Panama  declared  its  independence  of 
Colombia,  1903. 

d.  United  States  recognized  Republic  of 
Panama  and  arranged  for  territory  for 
Canal. 

e.  Colombia's  claim  that  the  revolution  in 

Panama  was  encouraged  by  the  United 
States. 

f.  Claims  of  the  United  States  respecting 
Colombia's  refusal  to  sell  the  Panama  Canal 
Zone  to  the  United  States. 

g.  Treaty  between  Colombia  and  the  United 
States,  1921,  awarded  to  Colombia  twenty- 
five  million  dollars  in  return  for  acknowl- 
edgement of  the  Canal  Zone  rights  of  the 
United  States  and  the  independence  of 
Panama. 


GRADE  SIX 


23 


III.  Instructional  Material: 

1.  Map  of  North  America. 

2.  Song,  The  Maple  Leaf  Forever. 

IV.  Suggested  Activities  and  Procedures: 

Locate  Canada  on  map  of  North  America.  Note 
long  unfortified  boundary  line. 

Pupils  who  have  visited  in  Canada  report  out- 
standing things  that  impressed  them. 

Read  extracts  from  the  speech  of  the  Prince  of 
Wales  at  the  dedication  of  the  Peace  Bridge. 
(The  following  is  from  his  speech:  To  seek  peace 
and  pursue  it  is  the  first  and  the  highest  duty,  both 
of  this  generation  and  those  that  are  yet  to  come.) 

Learn  to  sing  the  Maple  Leaf  Forever,  the  na- 
tional song  of  Canada. 

Find  on  map  states  included  in  territory  that  was 
originally  included  in  Mexico. 

Answer  these  questions: 

Do  you  think  Texas  had  a  right  to  separate 
from  Mexico? 

Did  the  United  States  have  a  right  to  accept 
Texas  as  a  state? 

In  what  ways  were  Bolivar  and  San  Martin 
helpful  to  Latin  American  nations? 

Shortly  before  the  Mexican  War,  there  was  dif- 
ference of  opinion  between  the  United  States  and 
Great  Britain  as  to  the  boundary  of  Oregon.  Our 
people  became  much  excited  and  President  Polk's 
campaign  cry  was  "54-40  or  fight."  Subsequently, 
we  arbitrated  with  England  and  accepted  far  less 
territory  than  we  had  demanded.  We  refused, 
however,  to  arbitrate  with  Mexico  with  respect 
to  boundary  lines.  Of  this  ex-President  Wilson 
in  his  History  of  the  American  People,  says,  "The 
Texas  boundaries  were  another  matter.  Here  the 
government  dealt  with  a  rival  and  a  neighbor  with 
whom  no  compromise  was  necessary."  Can  you 
see  that  Mexico  may  feel  that  we  treated  her 
unfairly  ? 

In  what  ways  did  the  United  States  assist  Cuba 
in  securing  and  establishing  independence? 

Invite  someone  who  has  been  in  Cuba  to  tell  the 
class  something  about  the  progress  that  the  Cubans 
are  making. 

V.  Evidences  of  Achievement: 

1.  A  sense  of  the  fine  spirit  between  Canada  and 
tlie  United  States. 

2.  An  appreciation  of  Mexico's  side  of  the  story 
of  our  war  with  her;  of  Colombia's  side  of  our 
recognition  of  Panama. 

3.  Teacher  organize  a  test  c'o^'gfTrig  "points  that 
should  be  mastered.  Remove  difiiculties  that  this 
test  discloses. 


UNIT  ELEVEN 
Good  Will  Between  the  United  States  and  Other 

Nations 

I.  Specific  Objectives: 

1.  To  find  some  ways  in  which  the  United  States 
has  helped  other  nations  in  the  world. 

2.  To  find  some  ways  in  which  other  nations  have 
helped  us. 

3.  To  find  some  outstanding  evidences  of  good 
will  between  the  United  States  and  other  nations. 

II.  Content: 

A.  Help  of  France,  Spain  and  Holland  in  carrying 
on  the  War  for  Independence.  (Spain  and  Holland 
furnished  money  and  supplies. 

B.  Lafayette,  Steuben,  DeKalb,  Pulaski,  Kos- 
ciuszko. 

C.  Monroe  Doctrine. 

1.  Formulated  to  protect  the  New  World  from 
foreign  invasion  or  exploitation. 

D.  China. 

1.  The  integrity  of  China. 

2.  The  Open  Door. 

3.  Return  of  excess  damages  to  China  by  the 
United  States  following  the  Boxer  Rebellion. 

E.  Mexico. 

1.  Attempts  by  French  to  establish  a  monarchy 
in  Mexico. 

» 

2.  Establishment  of  Maximilian,  Archduke  of 
Austria  as  Emperor. 

3.  Action  of  United  States. 

4.  Withdrawal  of  French  troops. 

F.  Some  outstanding  examples  of  inter-relation- 
ships between  the  United  States  and  other  nations. 

1.  Japan. 

a.  Commodore  Perry's  visit  to  Japan. 

b.  Results  to  Japan  and  the  United  States. 

2.  Tacna  Arica. 

a.  Long  dispute  respecting  boundary  line 
between  Chile  and  Peru. 

b.  Boundary  line  suggested  by  President  of 
the  United  States  accepted  in  1929. 

3.  Cooperation  with  Allies  in  tlie  World  War. 

a.  Chateau-Thierry. 

b.  Belleau  Wood. 

III.  Instructional  Material: 
1.  Map  of  woi'ld. 

IV.  Suggested  Activities  and  Procedures: 

Answer  these  questions: 

How  did  Lafayette,  Steuben,  Kosciuszko,  Pul- 
aski and  DeKalb  help  us  in  the  Revolution? 

From  what  country  did  each  one  come? 

What  are  the  main  points  in  the  Monroe  Doc- 
trine ? 

What  was  the  action  of  the  United  States  in  the 
dispute  between  England  and  Venezuela  respect- 
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ing  the  boundary  line  between  the  latter  coun- 
try and  British  Guiana? 

Review  the  relationship  of  the  United  States  to 
the  independence  of  Cuba. 
What  is  the  name  of  the  President  of  Cuba? 
What  stand  did  the  United  States  take  respect- 
ing the  integrity  of  China  following  the  Boxer 
Rebellion?  Huw  did  this  help  China? 
Why  did  the  United  States  return  to  China 
eleven  million  dollars  of  the  twenty-four  million 
dollars  that  China  paid  to  our  nation  for  dam- 
ages during  the  Boxer  Rebellion?  (Excess  over 
actual  damages.) 

How  has  die  Cliinese  Government  used  the 
uiGiicy  thus  returned?  (Interest  used  for 
:dcholarship  in  American  Universities.) 
How  may  tliese  scholarships  help  China  and  the 
United  States  to  appreciate  the  virtues  of  eacli 
other  f 

Find  the  name  of  the  Emporer  of  Japan.  Dis 
cuss  ways  in  which  -Japan  and  the  United  States 
help  each  other. 

On  what  ground  did  the  United  States  protest 
when  France  established  Maximilian  as  Em- 
peror of  Mexico? 

Why  was  the  United  States  unable  to  take  a 
stand  against  France  when  that  nation  paid  no 
attention  to  our  protest  respecting  the  establish- 
ment of  a  monarchy  in  Mexico? 
What  action  did  the  United  States  take  respect- 
ing this  problem  following  the  Civil  War? 
Why  is  it  said  that  Perry's  visit  may  be  regarded 
as  inaugurating  a  new  era  in  the  history  of 
Japan  ? 

How  has  this  treaty  been  an  advantage  to  the 
United  States  ? 

What  is  the  value  of  our  imports  from  -Japan 
and  of  our  exports  to  Japan  for  one  year  ? 
How  did  the  successes  of  the  American  forces 
at  Chateau-Thierry  and  Belleau  Wood  help  to 
win  the  World  War  r 

How  did  the  splendid  cooperation  of  our  Allies 
help  the  United  States  in  the  World  War? 

List  some  writers  that  we  like  who  were  or  are 

citizens  of  other  countries. 

Class  discuss  the  following:  What  do  you  think 
of  an  American   who,  when   lie  visits  a  foreign 
nation,  is  discourteous  or  fails  to  appreciate  tin; 
virtues  and  attainments  of  the  people  of  that  na 
tion. 

Pupils  in  class  list  some  things  in  Jiurope  that  they 
would  like  to  see;  some  things  in  China;  in  Japan; 
in  India;  in  other  nations. 

Locate  on  map  of  the  world  the  nations  that  have 
been  discussed  in  this  unit, 
V.  Evidences  of  Achievement  ; 

I.  Growth  of  a  sense  of  the  desire  of  the  United 
States  to  help  other  nations;  of  the  friendly  atti- 
tudes of  other  nations  toward  the  United  States. 

UNIT  TWELVE 
Penn.sylvania,  1789  to  the  Present  Time 

I    Specific  Objectives : 

1.  To  learn  something  of  the  economic  develop- 
ment of  the  state  and  community. 


2.  To  find  the  part  played  by  Pennsylvania  in 
Wars  waged  by  the  nation  between  1789  and  the 
present  time. 

3.  To  learn  some  of  the  significant  provisions  un- 
der the  law  for  education  in  the  State. 

4.  To  become  acquainted  with  opportunities  oflfered 
in  the  State  for  higher  education. 

II.  Content: 

A.  Pennsylvania  in  defense  of  the  nation. 

1.  War  of  1812. 

a.  Governor  uSnyder  called  for  fourteen 
thousand  men  for  the  national  defense.  An-^ 
swered  by  full  enlistment, 

b.  Pennsylvania  contributed  more  men  and 
more  funds  for  this  War  than  any  other 
state. 

c.  State  not  invaded  during  this  War. 

2.  Mexican  War. 
a.  Pennsylvania  contributed  2500  troops. 

3.  Civil  War. 

a.  Pennsylvania  first  State  to  respond  to  call 
for  troops  sending  600  men  to  Washington 
four  days  after  the  first  call  for  troops.  Ten 
days  later  25  regiments  were  in  the  field. 
362^000  men  were  enlisted  as  soldiers  during 
period  of  war. 

b.  Battle  at  Gettysburg. 

c.  Capture  and  burning  of  Chambersburg. 

d.  Civil  War  Governor,  Andrew  G.  Curtin. 

4.  World  War. 
a.  Total  enlistment  371,000.   (Martin  and 
Shank,  Pennsylvania  History  Told  by  Con 
temporaries,  p,  277) 

B.  Industrial  Development. 
L  Natural  Resources. 

a.  Timber,  coal,  petroleum,  iron,  farming 
landsj  water  power. 

2.  Earliest  industries, 
a.  Organized  to  meet  needs  of  settlers, 
h.  Mills  run  by  water  jiower. 

3.  Some  early  industries. 

a.  First  mill  built  in  Pennsylvania;  GrisI 
mill  built  by  Johan  Printz  on  Cobbs  Creek 
in  1643. 

b.  First  successful  iron  works  established 
in  1716,  Thomas  Rutter  on  Monatawney 
Creek  in  Berks  County  near  Pottstown. 

c.  Manufacture  of  steel  attempted  as  early 
as  1750;  beginning  with  1860  crucible  steel 
of  highest  grade  made  in  Pittsburgh  as  a 
regular  product;  manufacture  of  Bessemer 
steel  begun  in  1867  in  Steelton,  Dauphin 
County. 

4.  History  of  industries  in  community  and 
nearby  region. 

a.  Approximate  dates  of  first  industries 
established  in  community  and  nearby  region. 

5.  History  of  one  or  two  industries  now  oper 
ating  in  community  or  nearby. 

6.  History  of  transportation  in  community. 
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Education. 

1 .  Fight  for  free  schools. 

a.  The  "Act  to  establish  a  general  system 
of  education  by  common  schools,"  1834  di- 
vided the  state  into  districts  and  provided 
for  the  election  of  directors. 

b.  Establishment  of  schools  discretionary. 

c.  Samuel  Breck,  the  "Father  of  Public 
Education."  "The  chief  credit  for  educa- 
tional work  for  this  session  belonged  to 
Samuel  Breck,  a  Senator  from  Philadelphia." 
(Walsh,  History  and  Organization  of  Edu- 
cation in  Pennsylvania,  p.  117) 

d.  Attempt  to  repeal  law  at  next  session  of 
Legislature. 

(1)  Defense  by  Thaddeus  Stevens,  Rep- 
resentative from  Adams  County. 

e.  Gradual  growth  of  acceptance  by  dis- 
tricts. 

2.  Present  day  education. 

a.  Provisions  for  education. 

(1)  Every  child  between  the  ages  of  six 
years  and  twenty-one  .years  may  attend 
public  schools  in  his  district.  (Section 
1401,  School  Laws  of  Pennsylvania) 

(2)  Children  between  the  ages  of  eight 
and  sixteen  years  obliged  to  attend  school. 
(Section  1414,  Schools  Laws  of  Pennsyl- 
vania) 

(3)  Parents  subject  to  arrest  if  they  fail 
to  send  their  children  to  school  during 
the  compulsory  age  limits.  (Section  1423, 
School  Laws  of  Pennsylvania) 

(4)  Free  high  school  education  provided 
for  every  boy  or  girl  who  desires  this. 

(a)  Districts  may  establish  high 
schools.  (Section  401,  School  Laws 
of  Pennsylvania) 

(h)  Where  high  schools  are  not 
established  in  a  district,  arrange- 
ments may  be  made  for  attendance  at 
a  nearby  or  other  convenient!}'  situ- 
ated high  school,  (Section  1707, 
School  Laws  of  Pennsylvania) 

(5)  State-aid  for  public  elementary  and 
high  schools.  (Section  1210,  Article  19, 
School  Laws  of  Pennsylvania) 

(6)  State  Department  of  Public  Instruc- 
tion. 

(7)  District  organization  for  carrying  on 
education. 

(S)  Provision  for  kindergarten  educa- 
tion (Section  401). 

(9)  Provision     for     special  education 
(Sections  401,  1413,  1414,  1439,  1440, 

1907). 

(10)  Provision  for  education  in  physi- 
ology and  hygiene  (Section  1609). 

(11)  Provision  for  humane  education 
(Section  1610). 


(12)  Provision  for  study  of  the  Constitu- 
tion of  the  United  States  (Section  3903). 

b.  Colleges  and  universities  for  higher  edu- 
cation. 

(Ij  State-aided  colleges  and  uiii\ersities 

(2)  Universities  and  colleges  privatelj' 
supported. 

(3)  Slate  Teachers  Colleges  [or  prep- 
aration of  Teachers. 

(a)  TAvo-year  coiascs  and  four-year 
courses. 

IIL  Instructional  Material: 

1.  School  Laws  of  Penns3'lvania. 

vSuggesled  Acti\itics  and  Procedures: 

Discuss  part  Pennsyh'ania  has  taken  in  the  various 

wars  carried  on  by  the  nation. 

Pupils  Mho  live  in  communities  occupied  by  enemy 
troops  discuss  such  occupations  and  their  results. 
Read  Lincoln's  Gettysburg  Address;  teacher  read 
selections  from  The  Perfect  Tribute:  Pupils  who 
arc  interested  read  all  of  the  story. 

..Name  the  CirW  Whv  (jo\prnor  of  Pennsylvania. 

What  was  the  total  enlistment  of  Pennsvlvania  in 
the  WorknVar.?" 

Pupils  ask  relati>es  and  friends  who  served  in  tlie 
A^'orlrl  War  Avlictlior  or  not  tliey  wish  another  war. 

I'upils  discuss  means  througli  whicli  wars  may  be 
avoided. 

Discuss  the  foilo^vIng  points: 

The  natural  resources  of  the  local  community 
and  nearby  region. 

If  natural  resources  in  community  have  been 
exhausted,  decide  whether  or  not  this  might  have 
been  avoided. 

Who  built  tlip  hrst  gri.sl  mill  m  Pennsylvania.* 
Thf  fir.'t  successful  iron  ^vorks.^ 

Find  the  principal  points  in  the  history  of  the 
oldest  industry  in  tliis  coinmunity;  of  one  or  two 
oth=r  ind'utries. 

Co-mpare  methods  used  in  the  manufacture  of  cloth 
in  pioneer  Pennsyl-vania  with  methods  used  at 
present  time. 

Find  the  principal  points  in  the  history  of  the 
nearest  railroad. 

Compare  pictures  of  early  locomotives  with  loco- 
motives used  at  the  present  time. 

Find  methods  of  transportation  to  and  from  com- 
munity before  railroads  were  established. 

Ask  someone  who  has  lived  in  comnjunity  a  lens 
time  to  talk  to  class  respecting  industrial  changes 
that  he  has  noted. 

Determine  whether  or  not  "good  times"  are  related 
to  industrial  production. 

Find  whether  or  not  the  value  of  Pennsylvania's 
industries  has  increased  cr  decreased  during  the 
last  five  years.  (See  Wcrld  Aliizanacs.) 
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Answer  the  following  questions: 

How  long  ago  were  provisions  made  by  law  for 
a  general  system  of  common  school  education  in 
Pennsylvania? 

Why  is  Samuel  Breck  called  "The  Father  of 
Public  Education  in  Pennsylvania?" 

How  did  Thaddeus  Stevens  help  to  save  the 
educational  Act  of  1834? 

Did  this  Act  provide  for  the  discretionary  estab- 
lishment of  schools  or  was  establishment  com- 
pulsory ? 

Is  the  establishment  of  common  schools  discre- 
tionary at  the  present  time  or  compulsory? 
What  is  done  to  parents  who  do  not  send  their 
children  of  compulsory  school  age  to  school? 
Class  discuss  advantages  of  an  education ;  why 
children  should  be  protected  in  their  right  to  an 
education. 

Discuss  provisions  of  State  for  the  establishment 
of  kindergartens;  of  education  of  deaf,  blind,  and 
other  types  of  aflBicted  children ;  for  instruction  in 
physiology  and  hygiene;  for  humane  education; 
Constitution ;  for  other  types  of  education  in  which 
class  is  interested. 

Discuss  ways  in  which  high  school  education  is 
provided  under  the  law  for  every  person  who 
wishes  such  an  education. 

List  colleges  and  universities  in  the  State  with 
which  pupils  are  acquainted  or  of  which  they  have 
heard. 

Find  name  of  nearest  State  Teachers  C'ollege. 
Discuss  functions  of  a  State  Teachers  College. 
Pupils  interview  people  that  they  know  who  are 


graduates  of  colleges  or  universities.  Report  col- 
lege or  university  attended  by  these  people. 

Each  pupil  who  plans  to  attend  a  college  or  uni- 
versity choose  three  such  schools  from  which  to 
make  an  eventual  choice. 

Each  pupil  give  reasons  for  his  choice  of  these 
three  schools. 

Class  discuss  state-aid  to  public  schools. 

Find  proportion  of  teachers'  salaries  paid  to  local 

district. 

Pupils  discuss  reasons  for  state-aid  for  schools. 
Discuss  reasons  for  having  a  School  Board;  for 
having  a  State  Superintendent  of  Public  Instruc- 
tion. 

Find  name  of  President  of  local  school  Board; 
name  of  State  Superintendent  of  Public  Instruc- 
tion. 

Note  special  days  listed  in  Article  XL  in  the 
School  Laws  of  Pennsylvania.  Decide  reason  for 
establishment  of  each  such  day. 

Discuss  differences  in  school  buildings  witli  which 
pupils  are  acquainted. 

Try  to  explain  reasons  for  these  differences. 
Learn  to  sing  Pennsylvania  the  Beautiful. 

V.  Evidences  of  Achievement: 

L  A  sense  of  the  importance  of  free  public  schools; 
of  the  function  of  State  Teachers  Colleges;  of  the 
State  as  bearing  a  share  of  the  salaries  of 
teachers. 

2.  Teacher  organize  a  test  covering  points  that 
should  be  mastered.  Remove  difficulties  that  the  test 
discloses. 
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